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Abstract

The purpose of this study was to determine if thvee a correlation between fifth grade
students’ perceptions of the relationship withitheacher and their academic achievement. This
was a correlation research design. The academiewachent measurement tool was the Anne
Arundel County public school report card, specificthe students’ first and second marking
period reading and math grades. This study alalved use of a questionnaire survey where
students were asked to rate their relationship thighr teacher. These results were then
compared to their grades to look for a correlabetween student achievement and the

perception of their relationship with their teacher



CHAPTER 1

INTRODUCTION

Overview

This study was designed to explore the connedtté&iween teacher-student relationships

and student academic achievement among fifth gsadkents in a suburban public school.

The researcher has found in her six years of irg&lementary-level students that her
students seem to respond academically to the effi@puts forth in developing positive
relationships with them. The researcher also fahatisome students in her school who were
performing poorly had teachers that were not istexin developing a positive relationship
with their students. This caused the researchguéstion the possibility of a correlation between
the way a student perceives their relationship #h#ir teacher and the quality of their academic

performance and achievement.

As human beings, we are biologically wired to seeknections with other people.
Young children spend a good amount of time at skchdwere they try to make connection with
peers and adults alike (Brown, 2010). Teachergespond to this need by developing positive
relationships with their students. Although theder-student relationship is a matter of
perception from the student, a teacher can affesfperception by certain teacher behaviors,
such as treating their students with respectfisteto students and their ideas, and recognizing

students for good work and effort.

Previous research has found three main factors esbociated with positive teacher-

student relationships- teacher characteristicsiestucharacteristics, and external factors such as



school organization (Hamre & Pianta, 2006; Jeronfeighta, 2008; Rimm-Kaufman, 2012).
According to Hamre and Pianta (2006), "the neecémmection between students and adults in
the school setting remains strong from prescho@Ptb grade" (p. 49). Positive teacher-student
relationships at the elementary school level cgriia foundation for student success in future

school years.

Positive teacher-student relationships have impacts child’s education, both
behaviorally and academically. Roorda, Koomen,tSgfid Oort (2011) conducted a study to
determine the association between teacher-studkationships and engagement and
achievement. The results of the study found pasiiacher-student relationships were
positively associated with both engagement andeaelment, and negative teacher-student
relationships were negatively associated with leotipagement and achievement. Their study
found a higher correlation with engagement, whikély is positively associated with academic

achievement.

There are many ways a teacher can develop posgiagonships with their students.
These techniques include having high expectationalf students, using positive
communication, being friendly and caring, showingrgerest in students’ personal lives, and
allowing students to get to know them personallye Tesearcher uses these techniques daily in
her classroom, and has had positive feedback feemstihdents in the way they perceive their

relationship with their teacher.



Statement of Problem

The purpose of this study is to determine if theerelationship between fifth grade
students’ perception of their relationship withititeacher and their first semester academic

reading and math grades.

Hypothesis

There will be no relationship between fifth gradedents’ perceptions of their

relationship with their teacher and their schoafgenance.

Operational Definitions

Perception of relationshigFor the purpose of this study, a student’s pdroef their
relationship with their teacher was defined bytlagiswers to a questionnaire. The questionnaire
was created specifically for this research. Stuslezgponded to ten statements such as “My
teacher treats me with respect, my teacher listensy ideas, and | have a good relationship

with my teacher” with a “yes, no, or sometimes’passe.

Academic reading and math gradé®r the purpose of this study, the academic repdi
and math grades were an average of the studerst@fid second marking period report card
letter grades in reading and math. These gradedeseemined by averaging numeric

(percentage) scores on classroom assessmentssignhasnts throughout each marking period.



CHAPTER I

REVIEW OF THE LITERATURE

This literature review examines how teacher-studaationships can impact a student's’
education. The first section is an overview of teestudent relationships including theories
associated with building relationships, factorguencing relationships, and development of
relationships throughout a child’s school yearse $acond section examines the effects teacher-
student relationships can have on education, inmfueffects on behavior and academic
achievement. The third section analyzes ways teadam develop positive relationships with

their students, including teacher behaviors andiBpéntervention programs.

Overview of Teacher-Student Relationships

As human beings, we are biologically wired to seehnections with other people. We
are social beings. This need to connect beginsthtdnd develops as we grow older (Brown,
2010). Young children spend a good amount of titrechool, where they try to make
connections with peers and adults alike. Unfortelyathe importance of building positive

relationships in school is often overlooked.

According to Hamre and Pianta (2006), “A sizeditégature provides evidence that
strong and supportive relationships between teadmat students are fundamental to healthy
development of all students in schools" (p. 49k Sérelationships can serve as strong
foundations for learning for students of all agessearchers have only recently begun to look
into teacher-student relationships and how impottagy are to the development in children and
for success in school. Marzano (2011) reportsréiationships are matter of student perception.

Relationships between students and their teaclases ery little to do with how a teacher feels



about a student. Teacher behavior is the bigggsiéiron how a student perceives the
relationship. A student's perception of teachelih is what ultimately impacts the quality of
relationship they have with that teacher. "Feelirgpnnection and sense of relatedness to a

teacher represents an essential need of all chilglrd teens” (Rimm-Kaufman, 2012, p.14).

There are numerous theories that support the dewant of positive teacher-student
relationships. Three of these theories are attanhtheory, self-systems theory, and Glasser's
choice theory (Erwin, 2003). According to attachbtdeory, students use their positive
relationships with adults to organize their lifgpexiences (Rimm-Kaufman, 2012). Students
who have close relationships with their teachekg&leasecure base to explore the classroom
environment. These students often feel safe makistpkes and feel more comfortable
approaching the academic challenges necessargdionihg. A child's emotional security with
their teacher can support their engagement inilegutasks (Roorda, Koomen, Split, &Oort,

2011).

Self-systems theory emphasizes the importancestfdent's motivation in the
classroom. Teacher-student relationships can ingpttoig motivation, especially intrinsic
motivation. According to self-systems theory, studecome to the classroom with three basic
psychological needs- competence, autonomy, antkédgless, all of which can be met through
the relationships with their teachers (Rimm-Kaufp20il2). To increase competence, teachers
provide beneficial feedback to their students. Tieas can foster autonomy by knowing a
student's interests and preferences, and by shoespgct for these differences. Teachers can
meet a student's need for relatedness by estalgishtaring relationship and fostering positive
social interactions within their classroom. Theslationships positively impact students’ social

connection to school.



Erwin (2003) presents that Glasser's choice theanyhelp teachers increase students’
intrinsic motivation by developing a positive rédaiship. When intrinsic motivation is
improved, academic achievement is also increasecbréing to choice theory, students have
five basic needs that constitute the source ofisit motivation- survival, love and belonging,
power, freedom, and fun. Teachers can meet thesisrie their classrooms by ensuring that
students feel a sense of belonging, feel physieaity emotionally safe, feel that they have
power over their personal growth, have freedom aierchoices, and are able to have fun when

learning. All of these needs can be met with atp@steacher-student relationship.

Several studies have found three main factoretassociated with positive teacher-
student relationships- teacher characteristicslestucharacteristics, and external factors such as
school organization (Hamre & Pianta, 2006; Jeronfeignta, 2008, Rimm-Kaufman, 2012).
Some teacher characteristics make it easier to pasitive relationships with their students.
These characteristics include personality traitstfsas being outgoing and friendly), positive
feelings towards students, and their own relatignklstories with teachers as well as other
adults. These researchers have also found thdtdaresaare more likely to develop positive
relationships with students whoshare the same@tiraukground. Teachers’ years of experience
and amount of education have been found to hawe httle impact of the quality of their
relationships with students. There is very litdsearch on the importance of teacher gender in

the formation of student-teacher relationshipsoider & Pianta, 2008).

Jerome and Pianta (2008) and Rimm-Kaufman (208t)laocked at the impact of child
characteristics on teacher-student relationshipsyTound that children's relationships with
their teachers are impacted by a child's gendee, socio-economic status, academic ability,
and past relationship history. Research indicdiasdirls tend to have better relationships than
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boys, children coming from less economically adagetl families are at risk for having poorer
teacher relationship quality, and children who hgreater academic ability have better
relationships with their teachers. Students thaehwad problematic relationships with family
members or past teachers tend to have poorer yuaktionships with their current teachers.
External characteristics, such as state and fegelaies regarding education, school-wide
behavior management plans, and classroom orgaomizatn also impact the quality of

relationships teachers can have with their stud@et®me & Pianta, 2008).

According to Hamre and Pianta (2006), "the neeaémnection between students and
adults in the school setting remains strong froesgiool to 12th grade” (p. 49). Teacher-
student relationships in the primary grades proaideundation for successful adaptation to the
social and academic aspects of school. Theseaesdtips continue to be important in the middle
grades. Support from teachers in transition timag bre particularly salient. The relationships
can help to maintain students' interest in acadeamd social situations, which can lead to better
grades and positive peer relationships. Althougie tspent with individual teachers is at its
lowest in high school, research supports that thelséionships may be the most important
predictors of student success. Positive teachéestuelationships lead to lower rates of
emotional distress, suicidal ideation, violencdystance abuse, and early sexual activity in
students. Hamre & Pianta also report that studentgived teacher connection is the factor most

closely associated with growth in achievement f&imto 12th grade.

Effects of Teacher-Student Relationships on Education

Positive teacher-student relationships have gngadicts on education, specifically

behavior and academic achievement. Behaviorallglestts who report having a positive



relationship with their teacher are less likelyl&velop problematic behaviors outside of school
such as substance abuse, violence, sexual acawitiysuicide (Sulkowski, Demaray & Lazarus,

2012).

Positive teacher-student relationships can als@aatnipow students behave in school.
According to Rimm-Kaufman (2012), "teachers whoezignce close relationships with students
reported that their students were less likely wihgchool, appeared more self-directed, more
cooperative, and more engaged in learning” (p.B2)ynton and Boynton (2005) postulate that
developing positive relationships with studentsne of the most effective steps teachers can
take to establish a positive discipline climatéhia classroom. "Students will resist rules and
procedures along with the consequent disciplinatipas if the foundation of a good
relationship is lacking” (p.1). Positive teachereent relationships can also decrease
absenteeism, drop-out rates, and discipline isd@resvn, 2010). All of these behaviors can help

lead to increased academic achievement.

Roorda, et al. (2011), conducted a study to deterthe association between teacher-
student relationships and engagement and achievemfenresults of the study found positive
teacher-student relationships were positively dased with both engagement and achievement,
and negative teacher-student relationships werativety associated with both engagement and
achievement. However, they found stronger assoaigativith engagement than achievement.
This suggests the effects of teacher-student oglstiips on achievement is complex and both of
those variables (relationships and achievementigracted by and impact engagement, which
likely is positively associated with achievemenhtaged students are attentive and participate
in class discussions, exert effort in class adtigjitand exhibit interest and motivation to learn”

(Reyes, Brackett, Rivers, White, &Salovey, 20127Q0).
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Rimm-Kaufman (2012), cites research that shows Eacher-student relationships
correlating with an achievement gap between stgdéhirst grade children who had poorer
relationships with their teachers were less engagsdhool and had lower academic
achievement in second grade. African American chilchad poorer relationships with their
teachers than children of other backgrounds” (pltli$ widely known that there is an
achievement gap in our country between African Aoaer students and students of other ethnic
backgrounds. Developing positive relationships whtbse students may help reduce this

achievement gap.

Developing Positive Relationships with Students

This review of the literature uncovered seversiege strategies for teachers to improve
their relationships with students. Numerous authepsrt similar techniques teachers can use to
develop positive teacher-student relationships (Bay & Boynton, 2005; Brown, 2010; Hamre
& Pianta, 2006, Marzano, 2011; Rimm-Kaufman, 28i2yrett, 2012). These techniques
include teachers having high expectations fortatients, using positive communication, being
friendly and caring, showing an interest in studegpérsonal lives, and teachers letting students

get to know them personally.

Across the board, researchers emphasize the iamperof having high expectations for
all students. In order to promote positive teadtadent relationships, teachers also need to
communicate those high expectations to their stisd&oynton and Boynton (2005) stress
communicating high behavioral and academic expeasato all students, not just to high
achievers. According to the researchers, "Whenfgibto recognize particular students, you can

communicate a low level of confidence in their gieg" (p. 2). This can lead to a drop in



perception of the teacher-student relationshipd&itts need to feel that teachers expect them to

achieve, regardless of their current abilities.

Appropriate communication is also key to develggositive relationships with
students. This includes verbal and non-verbal comecation. Teachers must converse positively
and respectfully with students. Brown (2010) repdinat teachers should never yell at or demean
a student. She suggests, "[w]hen we incorporabel gmanners in our classrooms and maintain a
consistent demeanor, we show respect and helpgudergs understand and learn the power of a
positive, healthy interaction” (p. 10). This higivél of respect will help contribute to positive
relationships in the classroom. Brown, Boynton Boginton (2005) suggest that teacher
frustration and stress can often lead to yelling) anlecline of respect in the classroom. The
researchers report, “frustration can have a detimagtaffect on teacher-student relationships, as
it tends to cause educators to make irrationalsttats” (p. 7). They suggest that teachers must

be able to recognize signs of frustration and teapkan to reduce or prevent it.

Non-verbal communication is also important wheitding relationships with students.
Students can perceive a teacher's non-verbal comatiam just as well as verbal
communication. It can have an enormous impact atioaships. Brown (2010) emphasizes the
power of a smile from a teacher since, “studentsl @en more so, students from poverty) rely
heavily on non-verbal communication and are alwagtching those around them for their non-

verbal cues” (p.9). A smile can help students peeca teacher as friendly and caring.

Boynton and Boynton (2005), Marzano (2011), aredr8tt (2012), all advocate that
being friendly and caring is one of the best teghas a teacher can use to create positive

relationships with students. They emphasize beialgaming to students, listening to students,
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empathizing with students, or even joking with stoid when appropriate. Marzano reports,
"[m]any teacher behaviors promote this perceptioiniendliness” (Marzano, 2011, p. 83).
Sterrett (2012) presented a case study where dtudene paired up with caring teachers to
facilitate relationship building. He reports, "Thar leadership was the catalyst, and students

benefitted from knowing a specific adult at thesdlcared about them” (p. 74).

Another strategy presented to promote positiveheastudent relationships is showing
an interest in students' personal lives. Teachmrkoow students by name (secondary teachers),
ask them what they thought about recent eventshask about their interests or inquire how
school is going for them. This can help studentskthat the teacher is interested in them and
their well being, which can promote a positive tielaship (Marzano, 2011). It is also important
for teachers to show genuine interest in studesgp'onses by spending time listening, asking
follow-up questions, and remembering key informatiguch as the name of a sports team they
like or the class they are having a hard time fnd&nts can easily pick up on whether or not a
teacher is genuinely interested in them, and thisimpact their perceptions of the relationship

(Hamre & Pianta, 2006).

Brown (2010) also presents the idea of lettingstiuelents get to know you as a teacher.
She suggests letting students ask questions dimtedacher's life and setting aside class time to
answer some of these questions. This can helpretidee their teacher as a real person and
perceive a positive relationship with that teacif@ome teachers fear this strategy because they
feel it may lead to a decrease in discipline indlassroom. Brown (2010) counters that with,
“the fact is, the more comfortable your studeneswith you, the more relaxed and receptive

they will be" (p. 9).
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Jerome and Pianta (2008) and Rimm-Kaufman (20dE5emt a number of interventions
designed to target teacher-student relationshigserate more caring schools and classroom
communities. These intervention programs incluégeRfomoting Alternative Thinking
Strategies (PATHS) curriculum, Banking Time, My €biaag Partner intervention, the Child
Development Project (CDP), and the Responsive @ass(RC) approach. The PATHS
curriculum, created by the Conduct Problems PrémemResearch Group, focuses on increasing
student awareness of their emotions (Rimm-Kaufrg@t). Banking Time trains teachers to
conduct one-on-one play sessions with studentglegito enhance teacher-child relationship
guality. My Teaching Partner pairs teachers witloasultant who trains the teacher to improve
classroom quality in a number of areas includirger-student relationships (Jerome & Pianta,
2008). The CDP focuses on fostering caring relatiges, including students in decision-making
and teaching students to better understand thedseheeds, and perspectives of others (Rimm-
Kaufman, 2012). The RC approach is a classroomebaservention designed to integrate social
and academic learning. Research has shown thaietesagsing RC practices had closer

relationships with students in their classroomsr(iRiKaufman, 2012).

Summary

This review of literature has discussed an ovenoéteacher-student relationships, their
impact on education, and techniques for developogitive teacher-student relationships.
Teachers can use a variety of strategies and gobsito develop and promote positive
relationships with students in their classrooms fidsearch shows a positive correlation
between positive teacher-student relationshipsiestiibbehavior and academic achievement. If
students perceive a positive relationship withrtteacher, they are more likely to be successful
in school, and in turn, successful in life.
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CHAPTER I

METHODS

Design

The design used to conduct this research wasrelabonal study. This study examined
the relationship between fifth grade student respsito ten statements on a teacher-student
relationship questionnaire and their first semestading and math grades on their report cards.
This study included 115 fifth grade students atfausban elementary school in Annapolis, MD.

In this study, the dependant variable was studeegling and math grades for the first semester.

The independent variable was their perception @f tlelationship with their teacher.

Participants

This study included one hundred fifteen fifth ggagdudents at a suburban elementary
school in Annapolis, MD. The specific school inststudy houses seven hundred five students,
kindergarten through fifth grade. The school is enad of 52% male students and 48% female
students. Enroliment is 79% White, 4% African Argari, 8% Hispanic, 2% Asian and 7% two
or more races. On the 2012 Maryland State Assess8&¥ or more of students in grades three

through five achieved proficient or advanced inhboiath and reading.

There are five different fifth grade classes atdbleool. Each class participated in the

guestionnaire. The fifth grade is made up of 118 ents.

Fifty-five percent of these students are male & #emale. Fifth grade enrollment is

80% white, 2% African American, 6% Hispanic, 3% @siand 9% two or more races. On the
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2012, 4" grade Maryland State Assessment, greater thand@3kese students achieved

proficient or advanced in both math and reading.
I nstrument

The questionnaire used in this research studyspesifically created for the study by the
researcher (Appendix A). It consisted of ten statet:where students responded, “yes, no, or
sometimes.” Each question asked students to thioktsan aspect of their relationship with their
teacher. The statements included: | like cominthi® class. My teacher treats me with respect. |
respect my teacher. My teacher cares about meel&ther believes | can learn. My teacher
thinks | will be successful in school and in lildy teacher listens to my ideas. | am recognized
when | do good work. My teacher cares about myé@sts. | have a good relationship with my

teacher.
Procedure

The questionnaire was administered to each fiitldg class at the end of the second
marking period, which is also the end of the famsinester. The researcher visited each class
individually and explained the directions of theva&y. The students were told that this was an
anonymous survey and their responses would notloedgainst them in the classroom. The
guestionnaires were numbered so student respooskshe matched up with their reading and

math grades.

Once all questionnaires were collected, the rekearcollected first semester report cards
for each student. The results from the questioerremd the students’ first semester reading and

math grades were collected on an Excel spreadshiéetn responses were recorded for all 115
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students. First semester reading and math gradesaneaverage of their first and second

marking period grades.
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CHAPTER IV

RESULTS

The purpose of this study was to examine theioglship between fifth grade student
responses to ten statements on a teacher-studkidnship questionnaire and their first

semester reading and math grades on their repais.ca

The relationships between the students’ perceptdhe student-teacher relationship as
measured by the Elementary Teacher Student Redaijpisurvey and their reading a math
grades was analyzed using a correlation reseasigrdé'he Pearson Correlations are reported

in Table I.

Table |

Pearson Correlation of Student-Teacher RelatiorshipReading and Math Grades

Reading Math
Correlation Significance Correlation Significance
Survey 0.295 .001* 0.251 .007*
*p <0.007

The null hypothesis that student-teacher relahigogsswill not be related to reading and

math grades is rejected.
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CHAPTERYV

DISCUSSION

The researcher set out to determine if there watationship between the student-
teacher relationship, as measured by student pgevney the relationship, and student
achievement, as measured by reading and math rgrdrgrades. The null hypothesis stated the
absence of a relationship between fifth grade stisdperceptions of their relationship with their
teacher and their school performance. The restiltsis study rejected the null hypothesis and
showed a small positive correlation between stutkather relationships and student
achievement (0.295 in reading and 0.251 in mathemp®lthough it was a small positive

correlation, the results were statistically sigrafit.

Implications of Results

This study provides evidence of the fundamentgpoasibility and importance of
teachers to form positive relationships with tleturdents. Although small, the positive
correlation between students’ perception of thati@hship with their teacher and their reading
and math achievement grades indicates that studdéterceive their relationships with their
teachers as positive have higher achievement scsedents who feel that their teacher cares
about them and their success in school are maebylik have higher grades in both reading and
math. Teachers should employ techniques that ctieese positive relationships daily in their
classrooms on top of their curriculum and teachéoipniques to ensure positive academic

achievement.
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Threatsto Validity

There were threats to validity present in thiglgtiBince this was a correlational study
looking for relationships between teacher-studelationships and achievement grades, one
cannot be sure whether success determines a ssigerdeption of their relationship with their
teacher or vice versa. Students may achieve hlggeause of a positive student-teacher
relationship, or students who have high achievemey view their student-teacher relationship
in a more positive way. This study does not pratigee way, it just found a relationship between

the two.

This study also examined a fifth grade class waitimited range of academic
achievement. Most students in the study achievadegrin the A or B range; there were not
many under-achieving students to study. Althouginghwere a few students who were earning
D’s and E’s in reading and math, there were mogé-aichieving students participating in the

study. This may have a significant impact on trsults of the research study.

Finally, students’ perceptions of their relatioipsiith their teachers can be situational.
Students having a bad day at the time of the sumay have reported a lower relationship with
their teachers, and students having a good dayhanag reported a higher relationship. There
was one student in particular who had just beenmgmded for poor behavior in class who rated
their teacher-student relationship very poorlyhags because of this situation. Had the survey

been given on a different day, the results fromstineent may have been significantly different.

Comparison to Other Research

Many other studies have been conducted that amétgzrelationship between the
student-teacher relationship and academic achieveiReorda and Koomen (2011) also
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conducted a research study examining at the raktip between teacher-student relationships
and academic achievement. They also found positweslations between the teacher-student
relationship and academic achievement. Roorda aminén examined this relationship through
the lens of student grades representing studerg\ashent and student test scores representing
student achievement. They found that grades veestiscores had a significant effect on the

associating between positive relationships andeaeinent.

Results from this study also support the resefamehd by Hamre and Pianta (2006).
They report, “there is strong evidence that retetiops with adults in these settings [schools] are
among the most important predictors of studentesgc(p. 50). Hamre and Pianta attribute
these results to positive relationships maintairsituglent’s interests in academic pursuits which
in turn lead to better grades in school. They kis& at how student-teacher relationships
progress throughout a child’s schooling, and fotlrad although student-teacher relationships
seemed to be more important in the younger, prirgagys of schooling, they also had impacts
during transitional years (elementary to middlecsttand middle school to high school) and

during secondary schooling.

Suggestions for Future Research

One suggestion for future research in this aréa éxamine the relationship between
academic achievement and teacher-student relatpmstore closely to determine the causation.
One may look at the question, “Do student-teachlkationships cause higher academic
achievement or does higher academic achievemesé dsiter student-teacher relationships?”
This was a question unanswered by this study. Rese® may choose to create an experimental

study to determine the causation of the two. Thida change the way teachers try to create
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positive relationships with their students. It nadgo provide answers to the question, “Do
positive relationships with students cause higleadamic achievement?” This could prove or

disprove many of the theories suggested by culiterdture.

Researchers may also be interested in examintoglaechniques used to create positive
student-teacher relationships and their effectagademic achievement. For example, Sterrett
(2012), presents the idea of maintaining high etgiems of all students to promote teacher-
student relationships. A researcher may choosenduxct an experimental study to determine
the effectiveness of this technique on creatingtipesstudent-teacher relationships and its effect

on student achievement.
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APPENDIX A

Elementary Teacher-Student Relationship Survey

Directions: Think about the following questions about your relationship
with your teacher. Place a check in the column that best fits your response.
Please remember to be honest!

Yes Sometimes

1. | like coming to this class.

2. My teacher treats me with respect.

3. | respect my teacher.

4. My teacher cares about me.

5. My teacher believes | can learn.

6. My teacher thinks | will be successful in school and in
life.

7. My teacher listens to my ideas.

8. I am recognized when | do good work.

9. My teacher cares about my interests.

10. | have a good relationship with my teacher.
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