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Abstract

The purpose ofthis study was to investigate through surveys, observations, and

interviews, educators9 and severely disabled students9 perspectives on inclusion in

general education classrooms.  The results ofthe study show that althouch some

educators feel positively about inclusion, some feel inclusion would not prove

beneflCial fior all students.  Students9 attitudes toward inclusion were generally

positive.  The discussion fiocuses on strategies to fioster a positive attitude about

inclusion.  This study concluded that inclusion would be more successful if

educators had more expertise in how to work with severely disabled children.
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Educators and Severely Disabled Students Perspectives on Inclusion in General

Education Classrooms

ccOver the last two decades, inclusion has become a critical part ofthe reform

effort to improve the delivery ofservices to students with disabilities by focusing on the

placement ofthese students in the general education setting" (Praisner, 2003, p.135).

ccResearch has suggested that inclusive educational programs have a number ofpotential

educational and social benefltS for this group OfStudents and their Peers Without

disabilities" (McDonnel1, Thorson, Disher, Mathot-Buckner, Mendel, and Ray, 2003,

p. 225).

Inclusion ofseverely disabled children into general education is a controversial

issue that has been debated fior numerous years.  According to Lipsky and Gartner (1997),

ccsince the mid-1800s, the nation has struggled to accord to the public the responsibility

for educating children with disabilities" (p. 73)  Full inclusion means that all students,

regardless ofhandicapping condition or severity, will be in a regular full time program or

classroom.  All services must be taken to the child in the specific setting.  The question

tie:enbecormeswhether including severely disabled children in general education

classrooms is a benefitfirom their perspective, as well as educatorsI.

Haskell (2000) states that the passage ofP.L. 94-142, the Education for All

Handicapped Children Act of 1975 (in 1990 renamed the Individuals with Disabilities

Education Act - IDEA), legislated the richt ofall children to receive a free appropriate

public education.  Due to this law, children with severe disabilities are being placed in

general education classes.   The difflCulty with this is that the general education

classroom may not always be the least restrictive environment for each child.  The least
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restrictive environment is an educational setting in which children with disabilities

receive a free appropriate public education (FAPE) with their non-disabled peers for the

maximum time possible.  when FAPE is given, it means providing children with

disabilities an education that is appropriate, at no cost to their parents.  This education

should provide children with disabilities all the information necessary to be successful in

a school system.  General education teachers sometimes complain that they are not

trained to work with severely disabled children in their classes.  Meanwhile, special

educators sometimes feel they do not get to teach the students.  Special educators do not

provide the lessons fior the students; they only make accommodations to the lessons

prepared by the general educator.  when a special educator is in the classroom, they

monitor students9 progress, but they do not stand in front ofthe class and deliver the

lesson.  A survey of400 teachers who belong to the American Federation ofTeachers

and who reported that their schools either had or were moving toward a policy offull

inclusion showed that more than 77O/o opposed the practice (Muxphy, 1996).

ccPart ofdeveloping a fully inclusive classroom is recognizing that many ofthe

inhibitions, uncertainties or difflCultieS People have with working with special needs

children are the result ofunchallenged values, practices and situations" (Lang &

Berberich,1995, p. 20).  This is because educators are not given experiences with special

needs children before they become teachers.  For instance, classes are given to inform

educators about special needs children, but very little hands-on experiences are given.

Since educators are not challenged befiore becoming a teacher, there are numerous

uncertainties.  Once educators are willing to admit that they are uncomfortable or
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uncertain, then they are more likely to be prepared to receive guidance which will allow

fior a more suitable classroom fior all children.

In a research study completed by Susan Ross (2002), the competency feelings of

general and special educators with regard to educating special education students were

examined.  when asked a question about their feeling ofcompetency in educating

students with severe disabilities, only 37 percent felt competent in educating students

with severe disabilities.  Ross states, ccAs the severity ofthe child9s disabilities increases

the teachers9 feelings ofcompetency decreases" (p. 20).  Ross also noted that teachers felt

iftheyhad more training with special needs children in an inclusive setting, they felt

more competent.

Kavale and Fomess9 (2000) research relates well to Ross9s.  They concluded that

two factors appeared to influence perceptions ofeducators9 attitudes toward inclusion.

These factors include the level ofstudent disability and the amount ofadditional teacher

responsibilityrequired.  It appears that educators are not trained well enough to work

with severely disabled children.  This is one ofthe largest reasons that inclusion is such a

controversial issue.

The research done by Heflin and Bullock (1999) also shows that educator9s feel

that severely disabled children should not be included in general education.  Ifthe

majority ofeducators have a negative feeling about inclusion, more instruction about this

type ofsetting should be required.  Ifeducators are not trained to teach students with

disabilities there is more likely to be a negative atmosphere in the general education

classroom.  With a negative atmosphere, general and special needs children will not be

given the opportunity to be educated to their greatest abilities.  This would mean that we
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are not following the law because children with disabilities are to be educated in the least

restrictive environment.  Ifmore training is provided to general educators, it will remove

their uncertainties and offer children with disabilities a more conducive classroom

envirorment.  It will also provide general and special educators opportunities to

collaborate.  Collaboration with the special education teacher results in the opportunity to

desiglllessons using altemative instructional strategies (Haskell, 2000).

Ifgeneral educators were given the opportunity tO leam more about educating

severely disabled children, it would be beneficial for both them and the children.  It

would also be helpful for general and special educators to have collaborative professional

development training.  This would promote educators collaborating in an inclusive

setting.  It would also be beneflCial to start general educators with more classes when

they are going throug]1 their teaching degree.  This waythey can be prepared to work in

an inclusive setting.  It may also change the view that educators have about working with

severely disabled children.  Being more prepared to work with these children may Change

this negative aspect.  Also, leaming more about how to handle these difficulties and have

some extra help will allow some ofthese negative aspects to fade away.  Ifeveryone

brings to the group a commitment to give and to help others to leam, then each person

receives much more in retum (Lang & Berberich, 1995).

perspectives ofparents about inclusion ofseverely disabled children have been

considered when discussing children9s least restrictive environment.  After all, they are

the decision makers ofwhether or not their child canbe placed into special education.

palmer and Fuller (2001) conducted a study on parents9 perspectives ofinclusion oftheir

severely disabled children, who were diagnosed with mental retardation.  Some parents in
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this study did agree with inclusion, while others were very against it.  One parent who

was for inclusion ofseverely disabled children stated, cclt is my strong opinion Joshua is

not progressing in a special education classroom because he is not challenged enough.  I

believe he regresses due to the fact the children in his class are considerably more

handicapped when compared to Joshua" (p.474).

One parent states, ccMy dauchter cannot walk, talk, sit, or crawl.  She wears

diapers and must be spoon fed.  Every time the possibility ofher placement on a hich

school campus arises, I panic!  I would keep Sarah at home rather than exposing her to

such an environment" ®. 475).  Parents9 feelings about inclusion are similar to those of

educators9 in Ross9s (2002) research.  Educators and parents9 feel that the more severe

the disability, the less likely their child will be successful in inclusion.  In Palmer and

Fu11er9s (2001) research, some parents also tended to feel that students should be grouped

into classes based on similar disabilities.  This would appear the help students because

they would be functioning at or around the same academic level.  Parents play a huge role

in the decision making process ofplacing their severely disabled child into special

education.  Since their role is so important during this decision making process, shouldn9t

they also have a decision in what environment is best for their child?

Students9 perspectives ofinclusion should be considered when determining the

least restrictive environment for severely disabled children.  In a report by Vauchn and

Klingner (1998) discussing student perspectives ofinclusion and resource room settings

most students' preferred instruction outside the general education classroom for part of

the day (pull-out time).  These students liked the inclusion setting, but mostly fior
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socialization purposes.  Vthen discussing one study, Vaughn and Klingner (1998) said the

fiollowing:

when students with fez-gfo-z-7,CZ-de#Ce dZ-SCZbZ®/Z-fZ®es Were asked their

perceptions ofin-class assistance (inclusion) versus pull-out assistance,
the majoritypreferred resource room support.  In a second study of
students with fez'gfo-z'#cz'de7,Ce disCZbZ®/Z'fZ'es in inclusive settings, 76% liked
having special education services in what was previously a pull-out
resource room setting and remedial and special education students9
preferred pull-out services (72%).  In a study ofstudents in an inclusion
setting, 7 ofthe 9 special education students preferred to receive help in a
room other than the general education classroom.  Fourteen of 16 students
with disabilities perceived that they leamed more in the resource room
than in the general education classroom, and all 16 students responded that
they liked going to the pull-out resource room for assistance.  a. 84).

when students were studied on theirperspectives offull inclusion, they chose to

have pull-out time.  Ifthe students feel that pull-out time is the most helpful for their

leaming, then we should be considering this as part ofthe inclusion program.  Educating

severely disabled children in the least restrictive environment is crucial for their success.

Ifthis is the end goal ofeducating these students, then it is also important to take their

perspectives into consideration.

Inclusion has been controversial over many years and will continue to be for years

to come.  As educators and other important persons in education work together to find the

best environment for severely disabled children, parents need to be included in this

decision.  Inclusion may become the least restrictive environment for most disabled

children, but when making such a major decision, the most accommodating czJCd least

restrictive environment should always be the major goal.
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Method

Participants

The convenience sample consisted of50 special and general educators from two

elementary schools in the Maryland public school system.  A survey (Appendix A) was

administered to all 50 participants.  Forty-two teachers responded, for an 84 percent

response rate.  Thirty-five general educators and seven special educators completed the

survey.  The survey consisted ofmultiple choice, Likert Scale, and open-ended questions

(narrative responses).  See Appendix B fior the narrative responses, which were

transcribed exactly as they were submitted.  Permission to administer the survey from the

principals ofboth schools was granted befiore the surveys were provided to the educators.

The second method involved classroom observations.  A sample observation log

is in Appendix C.  Educators whose rooms I observed in signed a permission to observe

fiorm.  Observation notes taken by the researcher were gathered during observations in

various settings.  Interactions between severely disabled children and their educators

were observed.  Some interactions between the severely disabled child and the general

education child were also recorded.

The third method involved interviews with three severely disabled children.

Permission from the parents was granted befiore the interviews took place.  The diagnoses

ofthese severely disabled students are multiple disabilities, mental retardation, and

Asperger9s syndrome.  All students were asked the same eicht questions from the

researcher9s interview protocol (Appendix D).  These questions provided infiormation

about the students9 attitudes towards their general educators, their general educators9

attitudes towards them, and how they felt they were treated in their inclusion classrooms.
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Results

Characteristics ofRespondents

Figure 1 represents the number ofeducators who were involved in the survey.

Forty-two general and special educators responded to the survey.  As the figure shows,

seven special educators and 35 general educators participated in the survey.

Figure 1.  Participants Involved in the Survey

Respondents were asked to report ifthey currently teach in an inclusive setting.

Table 1 shows the frequency in which educators currently teach and do not teach in an

inclusive setting.  83 O/o ofrespondents teach in an inclusive setting and 14 % do not.

Table 1.  Inclusion Setting

Teach Inclusion n O/o

Yes 35 83.3

No 6 14.3

No Answer 1 2.4
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Respondents were asked to report the grade level in which they are currently

teaching.  The results show that several educators teach more then one grade level, with

most teaching grades 3-5.  Table 2 reflects the number ofeducators who currently teach

in elementary grade levels.

Table 2.  Grade Level

Grade n O/o

Pre-Kindergarten 2 4.7

Kindergarten 4 9.5

Grade 1 7 16.6

Grade 2 4 9.5

Grade 3 17 40.4

Grade 4 17 40.4

Grade 5 16 38.0

Grade 7 1 2.3

Respondents were asked to report the length oftime in which theyhave been

teaching.  Educators were provided with flour different answer choices.  Table 3 shows

the frequency ofthe answer choices based on the number ofyears teaching.  Most ofthe

respondents have taucht for 10 years or more.  Ofthe educators surveyed, more then 70

o/o have been teaching fior at least seven years.

Table 3.  Time Teaching

Time n O/o

1-3 Years 9 21.4

4-6 Years 2 4.8

7-9 Years 8 19.0

10 Years or more 22 52.4

No Answer 1 2.4
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Educators Attitudes

Respondents were asked to report ifthey agree that severely disabled children

should be included in regular education classrooms.  The answer choices provided were

in a Likert scale fiormat.  A small number ofeducators provided two answer choices.  As

reflected in table 4, 45 O/o ofeducators agree with severely disabled children being

included in regular education.  A small number ofeducators provided two answer choices

because they felt it depended on the severity ofthe disability.

Table 4.  Support ofInclusion

Support ofInclusion n O/o

StronglyAgree 6 14.3

Agree 19 45.2

Disagree 17 40.4

Strongly Disagree 1 2.4

No Answer 3 7.1

Respondents were asked what benefits there Were tO including severely disabled

children in their classroom.  Table 5 shows the selections that educators provided about

the benefits ofhaving severely disabled children in their general education classroom.

Table 5.  Benefits ofInclusion

Benefits ofInclusion n O/o

Provides social interactions 34 81.0

Provides the Least 16 38.1

Restrictive Environment
Better educates these 3 7.1

students
None ofthe above 4 9.5

Other 4 9.5
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Respondents were asked about the difflCulties they have had when working with

severely disabled children in an inclusive setting.  They were given five answer choices

to select from.  Educators were able to select any ofthe answers that they felt applied.  91

% ofeducators selected behavioral difflCulties as the major difficulty when working with

severely disabled students.  Table 6 represents the selections that educators provided

about the difficulties ofeducating severely disabled children in regular education.

Table 6.  DifflCulties ofHaving Severely Disable Children in Inclusion

Difficulties n O/o

Behaviora1 38 90.5

Emotional 29 69.0
Physica1 16 38.1

Instructional 34 81.0

Other 3 7.1

Respondents were to report the number ofstudents with severe disabilities

currently in their classrooms or caseloads.  They also were to report the nature ofthe

students9 disabilities.  This question was in an open-ended format, in order fior educators

to provide all the information they felt was necessary.  Not all educators provided

information for this question.  Table 7 represents the number ofseverely disabled

students educators currentlyhave in their classrooms/caseloads.  Thirteen ofthe

respondents have no severely disabled children in their classroom or caseload.
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Table 7.  Number ofSeverely Disabled Students in Classroom or Caseload.

Number ofStudents Educators
0 13

1 4
2 8

3 3

4 1

5 1

6 1

ll 1

13 1

15 1

30 1

Respondents were to report the nature ofthe disabilities ofseverely disabled

students currently in their classroom.  Numerous disabilities were listed, but some

disabilities were listed more then once.  Some educators provided the number ofstudents,

but not the disability.  From the data provided, mentallyretarded was the most frequently

chosen disability.
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Table 8.  Nature ofDisabilities

Nature ofDisabilities Frequency O/o

1.   Multiple Disabilities 4 9.5

2.   Mentally Retarded 18 42.8

3.   Language Impaired 2 4.7

4.   Leaming Disabled 2 4.7

5.   Asperger9s Syndrome 1 2.3

6.   Behavioral 1 2.3

7.   Attention DeflCit Hyperactivity 210 4.723.8

Disorder

8.   Autism

9.   Speech Impaired 1 2.3

10. Environmental Disability 1 2.3

1 1. Visually Impaired 7 16.6

12. Hearing Impaired 7 16.6

13. Severely Emotional Disturbed 1 2.3

14. Attention Deficit Disorder 1 2.3

15. Mathematics Disability 1 2.3

16. Educable Mental Retardation 1 2.3
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Observations

First Setting

The first setting observed was in a special educators9 classroom.  There were a

total offourteen special education students in this room at one time.  Observation notes

(Appendix E) were taken that included interactions between the special educator and the

students.  Having the extra assistants in the room to help with the special education

students made the classroom run efficiently.  The special education teacher stated, ccl

consider them teachers; I don9t know what I do without them (in reference to her teaching

assistants)."   Both negative and positive interactions were recorded.  For example, the

special educator said to one ofthe special education children, 6CI can see you are not

going to start your Monday offgood."  This was a negative way to talk to a special

education child who hadjust come into class and forgotten his homework.  Then on a

more positive note, the special education teacher said to another teacher, about a special

education child, ccTommy is on the ball today.  He did so great in reading; I thought he

was a different kid!"  This was after he had finished reading a passage to the class.  The

student smiled at the teacher when she said this about him.  Overall, from the researcher9s

point ofview, the students appeared to have mixed feelings about this teacher.  For

instance, some students would raise their hand to share answers and provided their

answers with confidence.  Then, other students had to be called on, and were hesitant to

share their work.  The researcher also noticed that some students had their heads down

most ofthe time, while others were always very attentive.  On the whole, they seemed to

enjoy working with her, but did not enjoythe type ofdiscipline she used.  She was

assertive in her discipline, which appeared to make some students uncomfiortable.  If
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students did an assignment incorrectly or were not paying attention, she would let them

know in a direct and somewhat negative manner.  This appeared to make some students

uncomfortable, but this was her teaching style.

Notes were also taken that included interactions between the teaching assistants

and special education students.  For instance, a special education student was asked to

answer a question and when he responded, the assistant said, ccVery good!"  This

terminology was used quite often by this teacher to reward her students who answered

questions correctly.  This teacher also gave the students a lot ofone-to-one attention,

which appeared to work well fior each ofthese students.  It should be noted that this group

with the teaching assistant was a smaller group, which allowed fior this type of

interaction.  From the researchers9 point ofview, these students were comfortable

working with the teaching assistant.

Another teaching assistant was in the room with a group offlve children.  The

researcher did not have a chance to observe this group closely.  This group was not

observed as closelybecause these students were not severely disabled children.

The other teaching assistant worked on a one-to-one basis with a special

education student.  This appeared to be the best setting fior this student.  The assistant and

this student sat at a desk together.  He sat on one side ofthe desk and she sat on the other.

He needed hands-on assistance with his work.  He also needed to be in close proximity to

the teacher, which a one-to-one setting allowed for.  This teacher was very helpful with

this student, providing intense one-to-one assistance and giving him plenty ofpraise.

Praise consisted ofwords such as 6Cgoodjob, very good, and excellent."  It also consisted
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ofa pat on the shoulder, a pat on the back, or a soft touch to his hand.  It appeared that

the assistant and student had a great working relationship.

Second Setting

The second setting that was observed was an inclusion reading classroom.  There

was one general educator and one special educator in this classroom.  There were 20

general education students and four special education students in this class.  Observation

notes (Appendix F) were taken on two different occasions; one day with the special

educator in the classroom and one day without.  The general educator provided the lesson

for the class and the special educatorprovided in class support for the special education

students.  For example, the general education teacher would stand in front ofthe

classroom and teach the lesson.  lhthile she was doing this, the special educator walked

around to each student and provided the necessary help for each special education

student.  Ifthe special education students needed direct instruction, the special educator

would pull them to the back ofthe classroom for more individualized help.  During

independent work, the general educator would help the special education students as well.

For instance, the special educator was sitting with one student reading the short story and

the general educator approached another student to do the same.

The second time I observed in this classroom, the special education teacher was

not able to be present.  This appeared to make teaching the lesson more difficult for the

general education teacher because she could not provide the individualized attention that

the special education students required.  For instance, she would stand in front ofthe

classroom to explain the lesson, but the special education students needed someone to

point to the directions while they were being read.  Some students needed the directions
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read to them more then once, which also made it difficult because the general educator

needed to tend to all students in the room.  Difficulties were also shown when the general

educator placed the class into groups.  Special education students were in a variety of

different groups, all over the classroom.  She was not able to spend the same amount of

time with each group because some required more attention.  The researcher saw that

some ofthe special education students needed more assistance.  For example, one student

looked around the classroom while his group was working on the project.  During this

time, the researcher was invited by the general education teacher to provide assistance to

the groups.  This showed the researcher that it would have been helpful to have the

special educator in the classroom.

Third Setting

The third setting was in an art inclusion class.  There was one special education

student in this classroom and 22 general education students.  Observation notes

(Appendix G) were taken to record interactions between the special education student and

art teacher.  One ofthe most frequent observations the researcher noticed was that the art

teacher was having a difflCult time guiding the class and providing more specialized

instruction to the severely disabled student at the same time.  One time the art teacher

said to the student, ccI9ll be richt back to help you.  Did you write your name on the

paper?"  She said this while she was walking past the student to help a different student.

Having one special education student in such a large class was a difficult task for the art

teacher.  She stated to me, ccl asked for an assistant to help this child, but I was denied this

option.  It is reallyhard to give him all ofthe attention he needs and he would do better

with extra help."  This student did require a lot ofattention, which does make it hard on
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one teacher.  It did not seem like there were any issues except that the educator would

like to provide him with more one-to-one attention.

Observations between the special education student and general education

students were also noted.  The special education student appeared to be treated well by

his classmates.  For example, at the end ofclass, the special education student was

helping to clean up the table.  The special education student put his hand up in the air

when he was done and a general education student told him, ccGoodjob" and gave him a

high-five.  It was very positive to see such great interactions between general and special

education students.

It should also be noted that the special education student was very nice to the

researcher during this class.  He was continuously waving and smiling at the researcher.

At the end ofclass, he even brought his painting to the researcher and showed her it.  The

researcher was able to ask him a couple questions about his painting and the student

shared what his painting involved.  This student appears to have great interaction skills

with all different people.

Fourth Setting

The fourth setting that was observed in was an inclusion classroom, where all

subjects were taught and in which a reading course was observed.  There was one general

educator, a general education intem, and a special education one-to-one.  There were 1 1

general education students and two special education children observed.  Observation

notes (Appendix H) discuss interactions with the special education student and the

various people they worked with throuchout the time observed.  These interactions were

with their general educator, student intem, special educator, and two one-to-one
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assistants.  During the observations, some student-to-student interaction was recorded.

Interactions between the special education students and the people theyworked with were

generally positive.  The researcher did flnd that some interactions between all ofthe

educators and one ofthe special education students were negative.  More specifically, the

researcher found the intem9s interactions with the student to be negative.

Some ofthe positive interactions were between one ofthe special education

students and his one-to-one assistant.  She would encourage him to do his work and

praise him when he did well.  She sat with him almost all ofthe time while observations

were occurring.  She also appeared to know a lot about this student.  This showed when

the student would start to get upset and she would take him out ofthe classroom fior a

ccbreak."  There were also negative interactions that occurred between this student and his

one-to-one.  The most important one that was noted was that the one-to-one would leave

the classroom without telling the other teachers, which meant this student was alone with

no assistance.  Most times when the one-to-one left, the student appeared to be

uncomfortable.  One time the one-to-one said, col am going to leave the room, ifyou do

not change yourbehavior."  This made the student change his behavior in a positive

manner.  The assistant leaving the classroom was used as a tool to help change this

student9s behavior to be more positive.  Overall, the interactions between the one-to-one

and the student were positive.  He seemed to like her and enjoyed her company.  He told

the researcher that his one-to-one was helpful and patient, and that he liked working with

her.

Some ofthe positive interactions between the general educator and both special

education students were observed as well.  The general educator said to one ofthe special



Educators and Severely Disabled Students    22

education students, ccWow, you9re doing a goodjob.  Very good!"  She also told the other

special education student how nice she looked everymoming and would praise her for

answering questions.  Both students appeared to be comfortable working with the general

educator.  The general educator seemed as thouch she knew how to work with both of

these children and tried to keep them involved in the lessons.

Otherpositive interactions that were observed were between one ofthe special

education students and the special educator.  The special educator would come in the

classroom each day to pull this child out and was always helping her to be organized.

The child would be getting herpapers out and the special educatorwould help put them

in order.  The special educator was always talking very quietlyto this student and asking

her about her day.  This appeared to be a very positive relationship.

On a different day, one ofthe most positive interactions the researcher observed

during this class was the interaction between one special education student and the

substitute assistant.  The regular one-to one was absent.  This assistant was continuously

telling the student how well he was doing, even ifhe wasjust sitting quietly.  She would

say things such as, ccHich-five!",  6CYou9re doing great!",  CCGoodjob," and ccVery good!"

She was also veryhands-on with this student.  She would pat him on the back or give him

a tap on the arm when he was doing well.  She used a very soft tone with this student

throughout the observation.  One time she said, ccLook at me, I want you to know I9m

proud ofyou.  You9re doing a goodjob."  The student and this assistant appeared to have

a great relationship.  The techniques she used during the researcher9s observation worked

very well fior this student.
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The researcher was also able to observe negative interactions with one ofthe

special education students.  These interactions were between the general education intem

and the special education student.  From the researcher9s point ofview, the intem rarely

called on this student when he was trying to provide answers.  The intem also failed to

call on the student when he raised his hand.  At one time, the one-to-one told the intem,

c6He has the answer.  Call on him."  The researcher felt this showed the intem9s

uneasiness with working with severely disabled children because the one-to-one had to

remind her to call on this student.  The intem was also observed being negative toward

him, which led to abehavior issue.  The one-to-one had stepped out ofthe room and the

intem noticed the student holding pencils in his hand.  She felt that he was not paying

attention, so she grabbed his pencils from his hand.  She said to him, c6Since you are not

paying attention, I took your pencils."  The student got veryupset and started to yell and

get red in the face.  The general educator came over to intervene and told him, C6Take out

yourbook."  while the student was doing this, the general educator stepped out ofthe

room to get the one-to-one.  when the one-to-one came in, she took the student for a

walk to stop the behavior issue from getting worse.  It was interesting to see the

interactions between a future general educator and special education students that she

maybe working with in a few years.

From the observer9s point ofview, this means that inclusion ofspecial education

students is still an uuresolved issue and in order for them to receive the best education,

more training needs to be done.  Even though intemships are a preparation forbecoming

a teacher, the researcher feels more one-to-one training with severely disabled students is

important for all persons who will work with them in the future.
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Interviews

Lastly, three interviews were conducted with three severely disabled students.

Each ofthese students has been diagnosed with a different disability.

Interview One:  Frank

The first student has been diagnosed with mental retardation.  This student also

has been diagnosed with moderate microcephaly, an abnormally small head from brain

growth failure.  Another diagnosis ofthis students' is agenesis ofthe corpus callosum,

absence ofthe corpus callosum, the area ofthe brain which connects the two cerebral

hemispheres.  The part ofhis brain that is missing serves as the communication link

between the left and richt side.  His brain does not have all ofthe necessary parts to

function at a c6norma1" level.  It was thoucht that he was a product offetal alcohol

syndrome (FAS), but his abnormalities are more severe than those typically fiound in an

FAS baby.  He will continue to grow and develop, butjust at a slower than normal rate.

At times during the interview, the student was hard to understand because his

speech was not clear.  There were also times during the interview when the student

repeated what I said, instead ofanswering the question.  There were also some questions

that did not get a response, possiblybecause he did not understand the question I was

asking.  It is hard for the researcher to draw a conclusion ofthis child9s feelings on

inclusion ofseverely disabled children.  It did appear that this child does like drawing and

creating art pieces.  For example, at the end ofthe interview the researcher asked the

student to draw a picture.  He took a pencil and paper and drew a simple picture for the

researcher.  Throuchout this drawing, the child had a smile on his face and kept making

eye contact with the researcher.  During the interview this child had a soft tone, very
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brilliant smile, and great personality.  He appeared to be enjoying the circumstances he

was in.  Vthen the researcher walked the child back to his classroom, he lightly grabbed

the researchers9 hand (as ifhe wanted to hold it), which appeared to be a thank you and a

great sign ofaffection.  This is the complete flrSt interview:

VG:  Okay! My name is Victoria, what's your name?

F: Frank!

VG: Frank!  How are you doing today?

F: Fine......

VG:   Fine......

®ause)

Now I9m going to ask you some questions about your teacher and your
classmates, okay?

®ause)

Tell me what you like about Mrs. Neil, your art teacher?

®ause)

Is she nice?

F: Nice!

VG:  She is nice?!   ®ause)  You think she9s ffiendly?

F.a Friendly!   [Indecipherable]

VG:  Do you think she9s helpful?

F: Help.  [Indecipherable]

VG:  Does she help you when you make paintings?  No?

®ause)

Are there things that you don9t like about Mrs. Neil?
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F:  Yes.  [Indecipherable]

VG:  what don9t you like?  ®ause)  Is she mean sometimes?

F:  No response

VG:  Do you think that maybe she9s impatient?

F:  No response

VG:  Is she patient with you?  Does she take her time and let you do your
drawings?

F:  No response

VG:  what types ofnice things does Mrs. Neil say to you?  Does
she tell you that you do a goodjob?

F:  (Head nod).

VG: Yeah...(pause)  Does she tell you that you9re great?

F:  No response

VG:  Does she ever tell you, ccNicejob!"?

F:  (Head nod).

VG:  Yeah..... (pause)  what types ofthings does she say that aren9t so nice?
Does she ever tell you to, ccStop that!99?

F:  No response.

VG: How would you like your art class to be different?

F:  [Inaudible]

VG:  Yeah.  Would you like to make different kinds ofpaintings?

F:  Yeah.

VG:  And drawings?

F:  No response
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VG:  Do you like art class?

F:  No response.

VG:  Do you feel that Mrs. Neil treats you different than other students in your
class?

F:  No response

VG:  Yeah.  what do you like to make in art?

F:  (Indecipherable).

VG:  You draw?  Yeah.

Student Drawing:
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Interview Two:  Jonathan

The second student interviewed has been diagnosed with multiple disabilities.  He

also has a deletion ofthe long arm ofchromosome 18 (missing chromosome 18).  Some

abnormalities commonly associated with this chromosome deletion have beenmental

retardation, growth failure, and developmental retardation.  His IQ ranges from 25 to 75

(severe to mild mental deficiency).

At times during the interview, the student was hard to understand because his

speech was not clear.  This student was very excited from the moment we left his

classroom, with a huge smile on his face throuchout the whole interview.  He giggled,

moved around in his seat, and kept touching the tape recorder.  He was so excited

because he had never seen a tape recorderbefore and wanted to know what it did.  Befiore

we started the interview, the researcher explained what the tape recorder was.  As soon as

we started the interview, he wanted the researcher to stop the tape so he could hear the

talking.  He was quite intrigued by the way the tape recorder worked.  Each time the

researcherplayed the tape back fior him; he would giggle and have a huge grin on his

face.  At the end ofthe interview the child asked me ifhe could bring the tape recorder

back to his classroom to show his teacher and classmates.  We recorded some

information that wasn9t from the interview protocol and then broucht the tape recorder to

his classroom to share.  This made the child excited and as his class went on, he

continued to smile at me.  This is the complete second interview:

VG:  Okay.  My name is Victoria, what is your name?

I:  My name9s Jonathan.

VG: Your name9s Jonathan.
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J:  I wanna hear it, I wanna hear it! [talking about the tape recorder].  [Indecipherable].

VG:  That9s a tape recorder.

J:  Warma hear it!

VG: You wanna hear it?

J: Yeah.

VG:  Okay!

(I stopped the tape recorder fior Jonathan to listen to the conversation we were having)

VG: So hear we go.  (Pause).  So, how are you doing today?

J:  Uh, Fine.

VG:  Fine....(Pause).  Now I9m going to ask you some questions about your teacher and
your art class. (Pause).

J:  [Inaudible]

VG:  Okay.  Tell me what you like about Mrs. Nei1?

J:  [Indecipherable]

VG:  Mrs. Neil, your aft teacher.  Is she nice to you?

J:  Yup!

VG: She is?  Is she ffiendly?

J:  Yeah!

VG:  Is she patient?  Does she take her time and let you do your work?

J:  Yup!

VG:  Yeah!  Are there things that you don9t like about Mrs. Nei1?

J:  (Pause).  Yeah!

VG:  Yeah.  Maybe she9s a little boring?  Yes?  No?

J: [Indecipherable]
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VG:  You think so?

J:  Yup!

VG: Yeah. (pause).  Does she ever yell at you?

I:  No.

VG:  No.  Good!  That9s good.  Can she be mean sometimes?

J:  Yes!

VG:  Yeah.....

J.®  Everybody .  [Indecipherable]

VG:  Yeah.  (pause).  Okay.  ®ause).  what types ofthings does Mrs. Neil say to
you that are verynice?  (pause).  Does she tell you that you do a goodjob?

J:  Yup.

VG:  Yeah.  ®ause).  Does she tell you that she likes your work?

J:  Yup!

VG:  Does she ever tell you that you do a nicejob?

J:  Yup.

VG:  Very good!  ®ause).  VIlat types OfthingS does She Say tO you that aren9t so nice?
(pause).  Does she ever tell you that you should stop doing what you9re doing?

I:  Yup.

VG:  Yeah.  ®ause).  Does she ever tell you that you don9t do a goodjob?

I:  (Very long pause).  Noooooo.

VG:  No.  (pause).  Well that9s good!  Does she ever tell you to hurry up and
rush you?

I:  Yeah.

VG:  Yeah.  (quietly).  (pause).  How would you like your art class to be different?
(short pause).  Would you like a new teacher or do you like Mrs. Nei1?
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I:  ®ause).  I like Mrs. Nei1.  [Indecipherable]

VG:  You like her?

J:  Yup!

VG:  Good!

J:  [Indecipherable]

VG:  Okay.  Would you ever like a smaller class?

J:  ®ause).  Yeah.

VG:  Are there too many ofyou in there?  ®ause).  Maybe some extra time withjust
Jonathan.

J:  Yup.

VG.®  Yeah.  (pause).  Do you feel that you are treated differentlythen other students in
your class?

J:  No.

VG:  No.  Very Good!

J:  (Interrupting my last statement).  I gotta tell you something.

VG.'  rmat?

J:  Lomie.

VG: Lomie?

J:  I can9t work with her.

VG:  Oh.

(At this time, Jonathan requested to hear what he hadjust said to me on the tape.  So I
stopped the tape and played it back for him to hear what he hadjust said into the
recorder).

VG:  Ok. ®ause).  Go ahead!  Go ahead, talk!  Tell me.

J:  I like Blues Clues.
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VG:  (Lauchs)a

J.I  [Indecipherable], and I wanna hear it now.

VG:  You can hear it, ifyou talk.

I:  Hi! (talking to the tape recorder).

VG:  You can say Hi!  ®ause).  You can say what your name is.

J:  I like Blues Clues, I like Blues Clues.  [Indecipherable]

VG:  A book group?

J:  Blues Clues.

VG:  Oh.  (Pause).

J:  Ioll tum it.

VG:  Oh.  Oh!!

J:  Lomie.

(We stopped the tape at this time for Jonathan to listen to it).

J:  My name9s Jonathan.  I like Blues Clues.

VG:  Oh, you like Blues Clues.

J:  Yeah!

VG:  Ah!  who9s your favorite character?

J:  Uh, Steve and Blue.

VG: Ah!  Steve and Blue.

J:  And the notebook.

VG:  And the notebook?

J.I  You get to flnd Clues.

VG:  And you get to find clues.
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J:  Yup!

VG:  Very cool!

J:  Uh, uh, uh.....I wanna hear it!

VG.I  You wanna hear it, push that button.

(We stopped the tape at this time, so Jonathan could listen to what he hadjust talked
about.  Next, we walked down to the classroom to show his teacher and classmates the
tape recorder and how it worked).

Interview Three:  Kevin

The third student who was interviewed has been diagnosed with Asperger9s

syndrome.  Asperger9s syndrome is a developmental disorder in which people have

difficulties understanding how to interact socially.  People with Asperger9s are quite

similar to those diagnosed with Autism.  They are similar because they have weak social

skills and need to have routines everyday.  This student is on target academically with his

general education peers (which is common among people diagnosed with Asperger9s

syndrome), but has severe behavior issues that impede his leaning.

At times during the interview, the student appeared to be uninterested and ready

to depart.  He also seemed a little distracted, like he had something else on his mind.

This was noticed when we entered the classroom and he wasjust wandering around the

room.  when he was asked questions, however, he was very cooperative and answered

the questions asked.  As the interview was near the end, he appeared to be really

uninterested and wanted to leave the room.  He stated, ccAre we done yet?"  The

researcher assured him that we were almost done and that he could go back to class.  As

we walked back to his classroom, the researcher noticed a cut on his head.  when he was

asked about the cut he did not provide any information about it.  The conclusions the
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researcher drew from this interview was that this child liked his inclusion classroom and

was quite comfortable in it.  He believed that his teachers were hard on him at times

because he has outbursts in the classroom.  Overall, he felt his teachers were nice.

whenever he was asked ifhe felt they were negative toward him, he would say, ccOnly

when I am bad."  He appeared to understand that his behavior issues were the reason for

negative actions toward him.  when he was observed, it also appeared that he liked the

classroom he was in.  Overall, he is a happy child, smiles a lot, and appears to have a

good time.  Academically, he is at the same level as his general education peers.  He does

well in class, when he is not having behavior difflCultieS.  In general, this student was

polite and answered each ofthe researcher9s questions. This is the complete third

interview:

VG:  And then ifyou want we can go back to what we were talking about, okay?

K:  Okay.

VG:  Okay.  (pause).  So my name is Victoria, what9s your name?

K:  Kevin.

VG:  Kevin.  ®ause).  How are you doing today?

K:  Good.

VG:  Are you excited about the two hour delay?

K:  Yeah.

VG: (Announcements were going on).  Can you tell me what you like about Mrs.
Johnson?

K:  I like that we do math homework.

VG:  You like that you do math?

K:  Yup!
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VG:  Okay. ®ause).  Do you think she9s friendly? ®ause).  Is she patient with you?

K:  Yup.

VG:  That9s good. ®ause).  Are there things that you don9t like about Mrs. Johnson?

K:  (made a noise).

VG:  (long pause).  Is she ever mean to you?

K:  Only when I9m bad.

VG:  Only when yourbad  (with a little lauch)?  ®ause).  Does she ever yell at you?

K: mmmmm.....when I'm bad.

VG:  when you9re bad.  Vthat types ofnice things does Mrs. Johnson say to you?

K:  Ummmm.  She says that...ummm....I can9t do, do stuffthat I9m doing.

VG:  That you can do it or you can9t?

K:   I can9t.

VG:  You can9t.  ®ause).  Does she ever tell you that you do a goodjob?

K:  Yup.

VG:  Yeah. ®ause).  what types ofthings does she, does she say to you that aren9t so
nice?

K:  ummm.....nothing.

VG:  Nothing?  She9s pretty good to you?

K:  (head nod).

VG:  That9s awesome.  How would you like for your class to be different?
(pause).  The class that you9re in with Mrs. Johnson.  Would you like it
to be different in any way?

K:  No.

VG:  No. You like it?  Okay. ®ause).  Do you feel that you are treated differently then
other students in your class?
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K:  (Head nod).

VG:  You do?  Why is that?

K'.  Because.  (long pause).  I don9t ... ... ...(said a few things, but I could not
understand him).

VG:  You think it9s cause ofthe way you act?

K:  (quietly).  Yup.

VG:  Yeah.  Okay. Um.  Tell me about Mrs. Andy, your assistant, that9s always with you.
Do you think that she tells you nice things?

K:  Yup.

VG:  That9s awesome.  (pause).  Is she patient with you and very helpful?

K:  Yeah.

VG:  Yeah.  ®ause).  Does she ever say mean things to you?

K:  Ummm....no, not really.

VG:  Not really?!  Well that9s good. ®ause).  Do you like working with her in class?

K: Yeah.

VG:  Yeah.  Is she helpful?

K:  Yup.

VG:  Well, that9s good.

K:  Are we done yet?

VG:  Yup!  (pause).  what happened to your head?  You have a little scratch on your
head.

K:  [Inaudible]
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Discussion and Recommendations

The results from the surveys show that there is still a feeling ofuneasiness among

educators about inclusion ofseverely disabled children.  Some educators9 feel that

students with severe disabilities should not be included in general education classrooms,

while some feel they should.  In order to help educators gain a better understanding ofthe

benefltS Ofinclusion, more Professional development training should be enacted.

Overall, educators seemed as thouch they felt general education was appropriate for

severely disabled children as long as they were c6pulled out" ofthe classroom fior a

portion ofthe day.  From this study and other research, there appears to be a large

consensus ofpeople who feel inclusion with ccpull out" time would be the least restrictive

environments for severely disabled children.  Fortunately, I was able to see this type of

setting and it appeared to be the most appropriate fior the students who were observed.  If

people (educators, administrators, assistants, and other school stafty who are working on

a daily basis with severely disabled children feel that inclusion with ccpull out" time is the

besitsed"g9 this Should be taken into considerationWhen Placing a Student in the least

restrictive environment.

when reading over the narrative responses it was interesting to see that one

teacher made a list ofccthings to do" on the survey.  The educator wrote:

-Car

-let Kelly out

-look fior keys

-Get Jen

Mc-Seafiord
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This could show that this educator was not interested in the survey.  This was very

interesting to see because with inclusion being such a controversial issue today, I would

think all educators would be concemed about it.

Also, during the research it was interesting to find out that a student intem (a

future teacher) was hesitant to work with severely disabled children.  It was as ifshe had

expected only the one-to-one to work with this student, which should not be the case in

an inclusion classroom.  Children are included to be part ofthe group and they should not

be treated as an 6Coutcast."  This shows that even today, more training is needed in order

for all educational personnel to be prepared to work with severely disabled children.  But

it is also important to get the training and hands-on experience to betterprepare each of

us to work with severely disabled children.  There are varying types oftraining that can

help current and future teacher to work more comfortable with severely disabled children.

Training such as one-to-one time between the educator and a severely disabled student

would be great experience.  Another type oftraining would be to have the general

educator and special educator work together, to lean more about severely disabled

children.  One other type oftraining would be more specialized classes on how to work

with severely disabled children.  With the proper training and extra support, all educators

will be able to work with severely disabled children.

From observations, it was great to see that the general educator and intem had a

healthy working relationship.  For example, they would help one another throughout the

day with teaching lessons and disciplinary problems.  Then, it was interesting to see how

the relationship between the general educator, intem, and one-to-one assistant were not

always healthy relationships.  For example, the intem and general education teacher
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explained to the researcher about some difflCultieS they Were having With the One-tO-One.

There were times when the general educator and intem would be frustrated with the one-

to-one because ofher actions with the student she was working with.  For instance, they

were frustrated when the one-to-one would leave the classroom without notifying anyone.

Interestinglyhowever, there was never a time when the general educator would display

frustrations about the intem and her relationship with this same student.  This does appear

to show that the better the relationship is between the educators, the better the classroom

setting is fior severely disabled children.

From the observations, inclusion does not appear to be the best setting fior all

severely disabled students.  There were students who were observed in the general

education setting, needing assistance at all times.  Ifthere is only one general education

teacher, one special education teacher, and seven students who need assistance, how are

they all going to receive the assistance they need?  Also, what will happen when the

special education teacher is absent and the general education teacher does not have any

extra assistance?  During the observations, this was seen and it was difflCult for the

general education teacher to help each ofthe special education students and the general

education students.  Ifthe setting for severely disabled children is not determined in the

most appropriate manner, unfortunately theywill begin to fail.  During observations,

inclusion did appear to be the best setting fior certain severely disabled children.  Since

this was the case, these students were getting their free and appropriate public education

in the least restrictive environment.  The decision to place them into an inclusion

classroom was an appropriate one, which is allowing them to be successful.
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Lastly, from the interview perspective there was not a complete negative or

positive attitude toward inclusion.  From the students9 perspectives, one ofthe students

was too hard to understand, to gain his complete perspective.  The other two students

appeared to like the inclusion classrooms that we discussed.  Since the researcher could

not gain feedback on the inclusion setting from the one student, it would appear that he

would need a lot ofccpull out" time.    Overall, full inclusion does not appear to be the

best setting fior all severely disabled children.  Pull out time (taking the children out ofthe

classroom fior certain subjects or circumstances) appears to be a really large necessity

when it comes to inclusion.

There are varying degrees ofdisabilities which must be considered when

making such an important decision.  This is why inclusion cannot be the only location for

all severely disabled children.  Ifinclusion is the only option, then we are not giving them

the best education needed.  In order to give students with disabilities the best education

possible we need to work together to change disadvantages into advantages and make

inclusion beneficial for all.  This will also help to create a sense ofease fior educators

when teaching students with disabilities.

It is also important to note that manynew questions and ideas have formed from

my research and a fiollow up study on a similar topic would be useful.  Overall, I believe

that I have gained more knowledge about educators and severely disabled students9

perspectives on inclusion in general education classrooms.

To enhance the research study completed, a more current reviewed definition of

ccseverely disabled" should have been in the survey.  For a larger sample size and a way

to find out more information from personnel who work closelywith these severely
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disabled children students, assistants should have been surveyed as well.  Since the

answer ofccdepends" was a frequent answer among educators, it should have been an

answer choice provided on the survey.  Another way to lessen the frequency ofthe

answer ccdepends" would have been to reflne the Survey questions.  Having more open-

ended questions may have been helpful to get teachers9 points ofview on the inclusion

setting and why they feel we should or should not have it.

As fior the observations, observing in numerous classrooms appears to be helpful

when leaming about inclusion.  IfI were to complete this study again, I would make sure

I was in various classrooms to leam more about the inclusion setting.  Also, observing

more teachers with severely disabled children in their classrooms mayhave been helpful.

This would have given a wider range ofteacher and student perspectives and experiences.

A recommendation fior the interview would be to revise some ofthe questions.  It

would be useful to revise the questions to ask more specific questions about inclusion and

the students9 feelings toward it.  I asked a lot ofquestions about how the teacher treats the

student.  I would like to flnd Out more about how the Students WOuld like a different

setting (self-contained, smaller setting, or special education classroom).  Finding out how

the students feel about the type ofclassroom they are in would help to find out their point

ofview on inclusion.  It may have also been helpful to have more follow-up questions

during the interview.  For example, the one student wanted to talk about this friend

ccLonnie" and this was not discussed further.  With the student perspectives, it maybe

interesting to interview general education students to find out their perspectives on

inclusion and how it is affected them.
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In general, this was a successful research.  There are still questions about

inclusion, which will need to be addressed in the future.  Inclusion should not be a ccone

size fltS all" program because there are such varying degrees ofdisabilities.  when

completing a follow-up study, more research should be comparing full inclusion to

inclusion with ccpull out" time.
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Appendix A
Survey

SDeCial Education Inclusion Surve

Full Inclusion
Full inclusion means that all students, regardless ofhandicapping condition or severity, will be in
a regular classroom/program full time.  All services must be taken to the child in that setting.

Severely Disabled Child
The severely disabled individual is one whose ability to provide for his or her own basic life
sustaining and safety needs is so limited, relative to the proficiency expected Onthe basis Of
chronological age, that it could pose a serious threat to his orher survival.  This might include
those with a diagnosis ofmental retardation, schizophrenia, autism, or cerebral palsy.  Further
behavioral, sensory, or orthopedic problems may also be involved.  An example would be a child
who may be severely mentally retarded and have little or no physical control ofhis body. He may
also be blind or deaf, have seizures, or have difficulty swallowing. Or he may have any
combination ofthese disabilities and perhaps develop severe behavior problems (Baker, 1979).
The severely disabled individual may also include students with cognitive disabilities, traumatic
brain injuries, and communication difficulties.

1.)  Vthich type ofeducator are you?

A) Special Educator

B) General Educator

2.)  Do you teach in an Inclusion setting?

A) Yes

B) No

3.)  what grade level(s) do you teach?

4.)  How long have you been teaching?

A)  1-3 years

B) 4-6 years

C) 7-9 years

D)  10 years or more
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5.)  Do you agree that severely disabled children should be included in regular education

classrooms?

A)   StronglyAgree

B)   Agree

C)   Disagree

D)   Strongly Disagree

6.)  Having students with severe disabilities in the general education classroom: (Circle

all that apply.)

A)   Provides social interactions

B)   Provides the Least Restrictive Environment

C)   Better educates these students

D)  None ofthe above

E)   Other (Please specify)

7.)  Vthat difflCultieS have you had When working With Severely disabled children in an

inclusive setting? (Circle all that apply)

A) Behavioral Difficulties

B) Emotional DifflCulties

C) Physical DifflCultieS

D) Instructional Difficulties

E) Other (Please specify)

8.)  Please list the number ofstudents with severe disabilities you currentlyhave in your

classroom/case load and the nature oftheir disability.

9.) lVIlen Was your last course or training about children with disabilities? (Please include

the year and the specific type Oftraining you had.)
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10.)  Ifthere is any other information you feel iS necessary for me tO know, Please write it

here:
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Appendix B

NARRATIVE SURVEY RESPONSES

The responses below are transcribed exactly as submitted.  No corrections to

grammar, mechanics, or content have been made.

The definitions fior this survey are not cited from current peer reviewedjoumals

or textbooks.  The ccfull inclusion" definition has no citation and ccSeverely Disabled" is

cited Baker,1979 that9s 27 years old.  I do not know how valuable the data collected

using this instrument will be to the researcher.

Previously taucht 16 years in program for severely leaming disabled students and

felt that it was a good way to educate this population.

This survey is very vague.  How can you get a valid measure with this survey?

Professional Dev. Days with training fior Spec. Ed. Would be nice.

Thanks fior being an educator!!

I feel very guilt ridden when I cannot meet the needs ofmy students.  Ifmy child

was severely (mentally) disabled I would not want her in a regular ed. classroom!

NA
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none

-Car

-let Kelly out

-look for keys

-Get Jen

Mc-Seafiord
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Educators9 and Severely Disabled Students9 Perspectives on Inclusion in General Education
Classroous

Observation Leg
AI,PendiX C
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Educators9 and Severely Disabled Students9 PersDeetiVeS On Inclusion in General Education
classroo-us

Interview Protocol
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Appendix E
Observation Notes
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