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Background

* In order to do well in school, children must use executive function (EF)
strategies including paying attention, ignoring distractions, planning and
organizing work, and persisting on tasks (Meltzer, 2010; Meltzer &
Basho, 2010; Meltzer, Katzir-Cohen, & Roditi, 2001).

 However, little is known about children’s understanding of such strategies
(Meltzer, 2010; Meltzer et al., 2010).

* This is problematic because children need to understand how to execute
EF strategies in order to use them effectively (Meltzer, 2010).

Method Continued

Accuracy Score Coding

* EF definition components represent common themes in the current literature on EF strategies. We examined children’s open-ended responses to
determine whether they mentioned each component of EF strategies identified in the literature. Accuracy scores were the number of components
mentioned / total number of aspects identified in the literature.
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* The few studies that have examined children’s knowledge of EF
strategies have used inventories rather than open-ended interview
guestions, which may under-represent children’s actual knowledge
(Meltzer, 2010; Meltzer et al., 2010).

Current Study

* This study investigated:
* How children’s definitions of their EF strategies compared to
experts’ definitions

Results

Results Continued
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number correctly recalled.

« Stroop Task

Note. y? tests were used to examine grade-related differences.

* |n this inhibition task, children were asked to identify the color of
color-words (GREEN - correct answer is “blue”).
« Scores were the number of incongruent items correct / time.
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. T

ne accuracy of children’s knowledge of their EF strategies predicted their

performance on memory and inhibition tasks, which are related to school
performance.

* Future research should examine possible causal relations between
metacognitive knowledge of EF strategies and child achievement.
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