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Abstract

This study examines the cause and effect relatiprisftween attention and reading
achievement. The study design relies on a comelatresearch process. Two sets of data were
collected on the same group of students; the ddliiected was on student attention and reading
achievement. The hypothesis is null the relatignbktween behavior management strategies
and attention strategies for reading achievemsstipported by the study. There is no
significant difference for all the areas tested;ept for negative behavior which decreased
significantly. The correlation test between negafind positive behavior and between reading

error and reading time showed no significant défexe either.



CHAPTER 1
INTRODUCTION
This study examines the cause and effect relatiprisftween attention and reading
decoding skills. Students who have greater levketiecoding skills may be able to read more
fluently. Fluency enables students to listen t@awthey read instead of sounding out the words.
Often, students who use extra energy for decodiegat able to comprehend what they are
reading.
Overview
Corrective Reading is an intervention program desilgto bridge the learning gaps
students have in reading. This program takesttheests’ current abilities and guides them
through the program. Generally, Corrective Readingents are significantly below grade level
in reading when they start the program. The stigdi@arthis program are easily distracted and
lack focus and initiative. As a result of theséds, students are failing their reading checlsout
and not making progress with their decoding skillsie researcher wanted to study behavior
intervention as a tool for helping students stapug®d during lessons.
Statement of Problem
Behavior management strategies help increase tifvatiah of fourth graders during
corrective reading lessons. The instruments useeétermine if attention affects reading
achievement were token economies and mystery ntioivaReading checkouts were also used

in this study.



Hypothesis

The relationship between behavior management gtest@nd attention strategies for
reading achievement is null. The research hypabgshat there is no correlation between
attention and reading achievement. The behavioragement strategies do not increase

attention and reading achievement.

Operational Definitions

Decodingis the ability to understand printed words by rhatg sounds to letter patterns.
(Jennings, Caldwell & Lerner, 2006). A poor decudiges not read with the accuracy needed to
comprehend. Poor decoders are not motivated tb éee Corrective Reading: Decoding
program teaches poor decoders new strategies ¢dodutey to replace the strategies that were not
working.

Attentionis when students are focused on their lessonsder ¢o learn the material they
are presented (Alkin, 1992). When students gied fiall attention to the instructional lessons,
they are engaged with the text. This helps theprialize what they read. Students who have
high levels of attention and engagement in lessoastudents who participate in learning.
These students answer questions, ask questionfdication, and make personal investments
into their learning.

Academic learning times the amount of time students are engaged andgattention
to what they are learning. Instructional timeastlwhen teachers have difficulty obtaining

students’ attention to begin lessons.



CHAPTER 2
REVIEW OF THE LITERATURE

This review of the literature examines the impzfcttudent attention and the students’
reading achievements in decoding skills. The &esition provides an overview of reading and
the goals of the Corrective Reading Decoding progrén section two, characteristics of student
attention during the school day are examined. thid section discusses the importance of
attention as it relates to student reading achiewgmin the final section, interventions and
strategies that positively impact attention duniegding are reviewed.

Reading and Corrective Reading: Decoding Goals

Reading is an active and complex cognitive procd$ere are five major components to
reading instruction. The five components are phuo@wareness, phonics, fluency,
vocabulary, and text comprehension. Students teeks@rn all five aspects of reading to
become efficient readers.

Reading and Decoding

Decoding is the ability to make sense of printeddsdy matching sounds to letter
patterns and blending these sounds to pronouncgswdennings, et. al. 2006). Students who do
not have good decoding skills will make many watertification mistakes when reading.

These mistakes include word omissions, word addstiand word guessing based on the
beginning or ending sound. A poor decoder doesaamt with the accuracy needed to
understand what the passage actually means. pdso,decoders do not have an adequate rate
when reading and this causes them to forget detéitsn the passage they are reading
(Englemann, Hanner,& Johnson, 1999). Lastly, plmoders are not motivated to read and the

Corrective Reading: Decoding program teaches pecoders new strategies for decoding to



replace the strategies that are not working. in,ti is hoped that this will change the negative
feelings many students have towards reading amplthese students learn to decode and read
correctly.

Children who have good concepts about print, létewledge, phoneme awareness, and
knowledge of the alphabetic principle will havetbetlecoding skills than those students who do
not. Rasinski (2006) states “readers must betaldiecode words correctly and effortlessly and
then put them together into meaningful phrases apipropriate expression to make sense of
what they read “(pg. 704). When students have aateglecoding skills, they are able to read
with fluency; they can automatically decode wordd eead with correct phrasing and
expression (Walpole & McKenna, 2004).

Association of letters with sounds, blending sajrashd pronouncing words are several
components of decoding. Readers use prior krdneléo help understand and incorporate new
information. This also allows students to montteeir thinking and determine important
information as they read (L'Allier & Elish-PipeQ@7). When students decode effectively, they
have the skill to read accurately, rapidly, smogthhd with expression and meaning. Decoding
affects reading comprehension. If students aradipg their attention decoding words, they are
unable to spend that attention on comprehendingfigG& Rasinski, 2004). This research is
also substantiated by others who emphasize thertampe of automaticity (Pullen, Lane, Lloyd,
Nowak & Ryals, 2005).

Corrective Reading: Decoding

Corrective Reading: Decoding is a highly intensivervention curriculum that helps
struggling readers close the deficiency gap inrttegiding skills. When students participate in

Corrective Reading, they learn how to read as thaster increasingly complex skills and



reading strategies. This program is designeddmpte reading accuracy. It has been found to
have positive effects on alphabetics and fluenag(&mnann, et al., 1999).

Corrective Reading is divided into three levelgvél A teaches word attack skills:
sound-spelling relationships, sound-spelling pcactand sentence reading. Levels B1 and B2
teach decoding strategies: letter and word disaatmon, sound/letter combinations, word
endings, story reading, and comprehension. Th&dwosed for this process help readers decode
words automatically. Level C teaches skill apglma sound combinations, vocabulary, reading
expository text, and sequencing. The main go&lafective Reading is to close the gap
between word attack and the ability to read regcissroom textbooks. After completing Level
C of the program, students are fluent readers wakenonly a few decoding errors and read with
accuracy so their comprehension is not affectethisyeading words (Englemann,et al., 1999).

In the program students receive practice in oradlirey by reading word lists, letter
combinations, sentences, and stories. The serst@mckstories are composed of words that the
students have already learned to decode and réésh, Corrective Reading is designed so
students will succeed in the reading tasks (Enghemet al., 1999).

Definition and Characteristics of Attention

Attention is when students are focused on thegdes in order to learn the material they
are presented-the ability to concentrate (Alkir@2)9 Collaborative participation, following
rules and routines, self-directedness, determina#ind effort are characteristics of student
attention and engagement (Hughes & Kwok, 2007).eM&tudents give their full attention to
the instructional lessons, they are engaged wéhekt and able to internalize what they read.
Teachers can have the students answer questionsvabat they have read, with appropriate

wait time, to monitor their attention and their gress. When students are attentive and engaged



in the reading lesson, teachers can give appredeatdback to the students. If students are not
given feedback, they are likely to learn to remanmvolved and inattentive to lessons because
the teacher will move on to the next student (Ggér & Seibert, 2002). When students are
inattentive to the lessons they lose valuable ucsimnal time.

Academic learning time is the amount of time stusl@ne engaged and paying attention
to what they are learning. This is the amountroétstudents spend on a task and it is a strong
factor for academic achievement. Instructionaktisilost when teachers have difficulty
obtaining students’ attention and getting startedessons. Teachers can select a cue to use
when students need to focus their attention oeheher. This cue should be the same cue
every time the teacher uses it so the studentskmalv the routine (Gettinger & Seibert, 2002).

Students who have high levels of attention and gagent in lessons are students who
participate in learning environments. These stuglanswer questions, ask questions for
clarification, and make personal investments ih&rtlearning. These students also have
positive attitudes and reactions toward schoollaathing and are aware of the reasons they are
learning (Reutzel & Hollingsworth, 1991). Studeats inattentive because they do not feel
what they are learning is important and do notedhe learning process (Harris, 2008). Also,
students fear failure in reading and learn if theyinattentive they do not feel as bad about not
understanding the material (Morgan, Fuchs, Comg@andray, & Fuchs, 2008).

Importance of Attention during Reading

Attention is an important aspect of academic admeent. Teachers who encourage
awareness in students of rules and proceduresa@eelikely to focus their attention on the tasks
in the classroom. Also, teachers who stress acadgrals and exhibit high levels of

involvement with student learning tasks on creagé kevels of attention during lessons.



Teachers do not give their students enough waé tincall on a student whom they know is not
paying attention, the student will learn if theymat answer the question immediately they can
remain uninvolved in the lesson because the teagiienove on to the next student (Gettinger
& Seibert, 2002).

Low achieving students become less involved in scheer time. Students’ observable
behaviors can seem involved, but students are lachat paying attention to the lesson. Also,
peers in the class have a big impact on studesritagh during reading group (Alkin, 1992).
Students in the reading group may cause disruptidmsh will cause inattention during the
lesson and this may cause students to act outletsicould also be acting out as an avoidance
technique because they feel frustrated and assaeiatling with negative memories (Morgan,
Farkes, Tufis, & Sperling, 2008).

When students feel frustration and anxiety durgeping, off-task behaviors will
continue and eventually students withdraw fromdasgMorgan, et al., 2008). Students with a
close and supportive relationship with their teacre more attentive and engaged during
lessons. These students tend to work harder tafp@mytion in class; do not give up easily when
faced with difficult tasks, and follow teacher ditiens (Hughes & Kwok, 2007). Students who
are asked to do reading tasks that are too ditfigiil not pay attention and will have greater
amounts of off-task behaviors. These studentsresibrt to avoidance or problem behaviors.
Over time, off-task and inattentive behaviors \ald to gaps in curriculum and high levels of
disruption (Umbreit, Lane, & Dejud, 2004).

Strategies and I nterventionsfor Increasing Attention
The Direct Instruction program and classroom mameege techniques are positive ways

to increase the students’ attention. Direct Irttam has strategies built into the program to



ensure students are focused and engaged in tloele€sassroom management strategies give
the students structures rules and guidelines tovol

Direct Instructional Technigues

Teachers can enhance student attention by usiagtdnstructional techniques. Teachers
need to ensure they provide clear directions sestis know exactly what to do and what is
expected of them. Teachers need to provide fe&dbastudents by telling them if their answers
are correct or not, giving ways to improve behawioto clarify questions. Establishing clear
routines in the classroom and having a clear dassmmanagement system will ensure students’
attention can be focused on learning. If studkntsv what is expected from their teachers they
are more likely to try their best to focus (Alkit992). Some interventions are: timed reading,
repeated readings, encouraging reading at a higtesrreading with expression all have a direct
impact on word recognition and silent reading caghpnsion (Griffith, & Rasinski, 2004).

Classroom Management Technigues

Classroom management techniques are a good wdntdm dhe attention of disengaged
students. Token Economies is one way for the srachuse a point system with students to
increase their on task behaviors during a les3dre teacher will pass out the “points” when
students are exhibiting the desired on-task behavibe “points” can be exchanged for a variety
of rewards. Token Economies reinforce studentdand time on task (Biance, 2002).

Mystery Motivator is another way for the teacheh&dp students try their best to stay on
task. For Mystery Motivator to work, the teacharsthdetermine the behaviors to reduce and
writes clear definitions for each behavior. Thacteer will pick a mystery student and watch
their behavior all class. If the student constaddmonstrates the behaviors that have been

defined, the student will get to take a square ftbenmystery motivator chart. If there is an “m”



under the sheet the class will earn extra reading.t This encourages all students to be on task
because they do not know who the mystery studdhbeithat day. Using classroom
management techniques is a positive way to geestado pay attention to their work.
Summary

Students with attention problems have a diffitinite staying focused during their school
lessons. This behavior is a major concern whearites to students’ reading lessons and
learning how to become proficient decoders. Sitgleeed to give their full attention to their
lessons in order to gain academic success. Htthdents are not attentive and engaged in their
lessons, they will experience frustration in thesskoom. Low achieving students will continue
to lose interest and attention as they grow ol@&tudents need to become efficient readers if
they are going to succeed as adults. This assestaitl change the attitudes of struggling
readers and aid in focusing their attention onrtfeaiding lessons. Within the Corrective
Reading intervention decoding one good way to garattention of struggling readers is to

engage them and learn new ways to decode text.



CHAPTER 3
METHODS

This study explores whether attention affectsireadecoding skills. Students will be
monitored to determine if higher levels of attentigill help them become better decoders.
Students who have greater levels of decoding ski#sapparently able to read fluently. This
enables the students to listen to what they restéad of sounding out the words. If students are
using energy for decoding, they will not be abledmprehend what they are reading. Students
who read fluently can listen to what they are reg@dind understand the words.

Design

The study design relies on a Correlational Re$ejaracess. Two sets of data were
collected on the same group of students; the ddliiected was on student attention and reading
achievement. Data was collected for attentiongus@acher observations. Reading achievement
was collected using reading checkouts. Then, @miantion for attention was put into effect.
After the intervention, two more sets of data weslected on student attention and reading
achievement.

The study uses patrticipants from a fourth graddingaintervention group. The students
are placed in an intervention group for readingalise they are significantly below grade level
in reading. As a small group the students wilab&e to improve their reading decoding skills by
being in the Corrective Reading Program.

The participants were given the Corrective Reaglagement test to determine their
reading level. The students placed at a Readirgiévialll level which is three years below the
grade level at which they should be reading. Rerfirst week of class, an Attention Checklist

was used to determine their levels of attentiohe $tudents’ off task behaviors were recorded
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for two days. During the next three days, the nedes used an interaction tally sheet to record
the students’ positive and negative class intesasti One variable is the attention interventions
token economy and mystery motivator. A token eamncs a point system that reinforces
positive attention behaviors. Students earn thetpdor demonstrating focus, work completion,
not distracting/disturbing other, time on task]dwling along, and not calling out. The points
can be exchanged for free choice reading time. tdydMotivator is another system that
interests students because of its level of randemn&hree goals are set and posted the week
before the intervention begins. The goals ardlllifacus on my work and not disrupt others, |
will complete all of my assigned work, and | widlliow along during group reading. A
“mystery” student is picked by the teacher beftiedlass begins. The teacher observes the
student to see if the student is following the ¢hgeals. If the student who is selected follows
the goals for the whole class period, the teachiremove the sheet covering that day’s
section. If there is an “M” under the sheet thasslearns 15 minutes free choice reading time
the next day. If the student does not demonstingtgoals all class, the teacher will not remove
the sheet and the students will not find out if‘tké€ was underneath. Token economies and
mystery motivator were administered for a totabafeeks. Introduced and used in the first
three weeks was the token economies system. Mygtetivator was used the next three weeks.
The following week, the students were given ther€xive Reading placement test again to
determine the students’ growth. The students \aks@monitored for two days with the

Attention Checklist and three days with the intéactally sheet.
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Table 1: Co-reational Attention and Achievement

O1C O1A XTA 02C O0O2A
Letters [ ntervention Program
o1C pre-test Corrective Reading Placement test
O2A pre-test Attention Checklist and an interaction tally sheet
XTA treatment Token Economy and Mystery Motivator
0o1C post test Corrective Reading Placement test
02C post test Attention Checklist and an interaction tally sheet

Participants

The sample consisted of nine fourth grade studehtsare three years below grade level
in reading. There are six boys and three girlagfiom eight years and ten months to nine
years and eleven months old. These students dendfied by their reading teacher as students
who were struggling in reading. The students wggren a Corrective Reading placement test to
assess the grade level they performed on for rgadihe student’s regular reading class is
reading in a Reading Mastery VI book and theseesttedplaced into Reading Mastery lll.

These students placed three grade levels belowgbers.

These students were placed into the CorrectiveliRgd&rogram to bridge the gap
between where they are performing and their cuperformance level. The students are
receiving phonics and decoding instruction. Thegpam is designed to bridge the reading gap
in a year or year and a half. Students are camlgtmonitored through checkouts every fifth

reading lesson to determine growth and masterkith$.s
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I nstrument

The instruments used to determine if attentioncé$feeading achievement are token
economies and mystery motivation. These are batfsvior the children to earn extra free
choice reading time by showing appropriate behawiorring reading. Reading checkouts and
placement tests were also used to find if increasteshtion will lead to increased academic
achievement.

The Corrective reading placement tests are giveseéoat what reading level the students
are performing. The test is a series of readirsg@ges that range in difficulty and determine
where in the Corrective reading books the studeiitbegin. The passages are timed and the
errors are noted.

The Attention checklist is filled out by the teacho get an idea of how the students are
paying attention and focusing during the readisgd®. The teacher observes and makes notes
about behaviors like time beginning task, time askf talking, out of seat, and disruptions
during the lesson. Time beginning task is the arhob@itime the student needs before he/she is
ready to start the activities in class. Time @kts the amount of time the student is focused
and completing the assign class work. Talkinghemvthe student is talking to others or calling
out. Out of seat is when the student is out dheisseat without permission or not sitting
correctly on the chair. Disruptions during theslas involve inappropriate comments/questions,
laughing at others mistake, and inappropriate soidée interaction tally sheet is also filled out
by the teacher. This checklist records the nurobepsitive and negative interactions each

student has during the reading class.
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Procedure

The students were given a Corrective reading placemest to determine their starting
reading levels. All of the participants startecethyears below grade level in Reading Mastery
lll. The students were placed into an interventigading group to participate in Corrective
reading.

The students take a reading checkout every fikhde to see if there are improvements
in rate and accuracy during reading. They als@hawcomplete a workbook page to monitor
comprehension.

During the first week of lessons the teacher kequtkt of the students’ attention with the
interaction tally sheet and attention checklisheTirst week the teacher used the interaction
tally sheet and attention checklist to see if tluelents were participating with positive or
negative responses.

The students were introduced to the token econostiategy. The teacher explained the
rules and how the students can earn “dollars” tdwaixtra free-choice reading time. The
behaviors the teacher identified were on task behalike reading on time, not
talking/distracting other, following along duringading, and participating in the lesson. The
students used this strategy for three weeks td sigie increased attention to increase reading
comprehension.

Then the teacher introduced the mystery motivaldre students learned about the chips
and the chart. The teacher used this system rfee tveeks with the students. After the
intervention, the next week of lessons the teakbpt track of the student’s attention with the

interaction tally sheet and attention checklistiagd hat week the teacher used the interaction
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tally sheet and attention checklist to see if thelents were participating with positive or
negative responses.
The reading checkout was given to the student&n Tilme data will be collected for

analysis.
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CHAPTER 4
RESULTS

Data was collected in a reading classroom for apprately eight weeks. The data for
behavior was collected from the teacher who wagitgl the students’ behaviors on a clipboard.
Every time the student interacted positively wtik tlass, the child would receive a tally in the
positive column. When a child interacted negatiweith the class, such as calling out, the child
would receive a tally mark in the negative behaemumn. The teacher collected this data for
one week before the intervention and one week dftemtervention was completed.

The reading data was collected for each studedinga selected timed passage to the
teacher. As the students read, the teacher tiheegttidents and marked any errors the students
made while reading. After the intervention, thecteer had the students read the same timed

passage and noted the students’ errors.

Analysis
The researcher ran a two-tailed saniglest and a test for correlation on the pre and pos
data for behavior and reading abilities in ordedétect any improvements after treatment. The
paired samplestest compared the means of the two variables piegémthe data and
computed the difference between them. The reatdtpresented below and will be discussed in

details in chapter 5.
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Results

Table 2: Paired Samples Behavior Statistics

Std. Sig. |Correlation] Sig.
Std. Error (2-
Mean Deviation| Mean | tailed)
Pair 1 Pre-Behavior- |5 o001 o | 282843 04281
Positive
Post-Behavior- 15,1 o | 3.07318| 1.02439] 354 580 |.102
Positive
Pair 2 Pre-Behavior- 1o 104 o | 316228 1.05409
Negative
Post-Behavior- |, 5444 o | 1.73205| 57735 012 479 | 192
Negative
Figure 1: Positive Behavior Comparisons
Positive Behavior
14 -~
12 -+
10 -+
8 -
M Pre
‘E 6 7 B Post
3
o a4 -
2 -
0 T T T T T T T |
1 2 3 4 5 6 7 8 9
Students
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Figure 2: Negative Behavior Comparisons

12

Negative Behavior

10

E 67 B Pre
W Post
4 -
2 -
0 1
1 2 3 5 6 7 8 9
Students
Table 3: Paired Samples Reading Statistics
Std.
Std. Error Sig.
Mean | N | Deviation | Mean |(2-tailed) |Correlation| Sig.
Pair 1 Pre-Reading-Error | 3.6667 | 9 | .86603 | .28868
Post-Reading-Errof 2.3333| 9 | 1.50000 | .50000f] .088 -.481 190
Pair 2 Pre-Reading-Time [114.4444 9 | 7.50185 [2.50064 .
Post-Reading-Time]110.555¢ 9 | 8.01734 |2.67244 150 557 120
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Figure 3: Reading Time Comparisons
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Figure 4: Reading Error Rate Comparisons
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CHAPTER 5
DISCUSSION

The original null hypothesis, the relationshipvzsen behavior management strategies
and attention strategies for reading achievemsmstipported by the study. There is no
significant difference for all the areas testedegtdor negative behavior which decreased
significantly. The correlation test between negafind positive behavior and between reading
error and reading time showed no significant défexe either.

Implications of the Study

The paired-test showed that there is a correlation betwetem@bn and reading
achievement, but the correlation is not high enaiagbe significant. The pre and post reading
error rate of 0.088 is approaching significancée only significant data is in the pre and post
negative behavior of a 0.012, there was a majqu diserved in negative behavior exhibited
after implementation of the treatment.

Negative behaviors include calling out, distractitigers, getting out of seat, and not
completing work. Negative behaviors do not allaudents to pay attention and learn during a
lesson. The negative behaviors also distractttidests who are near students showing negative
behaviors. The negative behaviors decreased enthnsout of the nine students. Two of the
nine students showed no negative behaviors afégboehavior management and attention
strategies were implemented. One student hachtihhe sumber of negative behaviors and one
student exhibited more negative behaviors at @ss$t t

Positive behaviors are participating appropriatabking questions, and being involved
in the lesson and learning. These behaviors goerit@nt because they help create a good

atmosphere in the classroom, enabling studentseeam and feel comfortable. When students
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are showing positive behaviors, the lessons are maductive and the students will learn more.
The positive behaviors of five out of nine studentseased. One of the student’s positive
behaviors stayed the same and three studentsiyeoéhaviors decreased. Out of the three
students whose positive behaviors decreased tweeof also had their negative behaviors
decrease. The other student’s positive behavioaiged the same. However, improvement was
not large enough to be significant.

Reading errors were calculated by the teacheruwdimdy individual reading checkouts
with the students. The students came to the teariteread a selected passage. As they were
reading, the teacher timed the students to seddmyt took them to read and recorded their
errors. Reading errors are important to check ume# shows the teacher the students reading
accuracy and helps the teacher determine what voedstudents still need to master. Four of
the nine students’ reading error rate decreasé@sd four students also had decreased negative
behaviors. One of the students’s reading errerweant up and four remained the same. The
four students whose error rate remained the sasoehald negative behaviors that went down or
remained the same. Reading time is the amouinefit takes the student to read the passage.
This testing will help the teacher determine the end fluency at which the child can read the
passage.

A decrease in negative behaviors correlates witinerease in positive behaviors. When
negative behaviors decrease students feel a séaseuwity and try the task without worrying
about making a mistake. Positive behaviors coeealath decreased reading time and error rate.
When students are paying attention to their realdisgons they may make academic progress in
reading. Academic progress in reading correlaids fluent readers who are able to

comprehend the texts they are reading.
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Threatsto Validity

The study may have had better results if therebdesth more than nine students in the
group. Having a small number of students did me the study the numbers that were needed
to be significant. The numbers were approachiggiicance and with a larger group of
participants the numbers would have been a betpgesentation of the data collected.

One event that happened to threaten the validityatsschool was closed one day
because of bad weather. The students were noeparpd and focused for reading the day they
returned to school from the unexpected school tpand therefore some performed
unsatisfactorily. This is due to the fact thatytlléd not read on the snow day and were still
excited that there was snow on the ground. Thessmwothe ground also caused the students to
have indoor recess, which meant they did not gairicaround and release some of their energy.

The participants of this study were chosen becthesewere three grade levels below in
reading. They were chosen because of their extydoe scores on reading decoding and
fluency. The students were not chosen randomlytlaadample size was small; therefore, the
research cannot be generalized.

The pretest and the posttest were the same exsgaga This caused some students to
do better because they had read it before and réeerexhthe words. This has nothing to do
with attention increasing reading achievement. eDgtudents did not try as hard to do their best
because they had read it before and were uninéer@streading it again.

Some of the participants had received other treatisrfer their low reading achievement
like tutoring and small group pullouts. This p@ys treatment may have affected the later

treatment of attention and behavior strategieanésof the participants also acted differently
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during the experiment because they knew they weirgghwatched and documented. Their
attention and behavior changed because they weszions of being watched carefully.
Comparison to Findingsin Previous Resear ch

The findings in this research are similar to pregioesearch findings. Previous research
states that peers have a big impact on studetitg idlass. They can cause disruptions which
can lead to inattention and cause students tou¢kin, 1992). In this research, the pre and
post negative behaviors significantly decreasdad;léu to the correlation between attention and
reading achievement. With less negative behavabusients may focus more on the lesson, give
their full attention, and become engaged. Reseshrotvs that students need to give their full
attention to gain academic success. Studentgiwvéltheir attention when they have clear
directions, feedback, routines, and managemenesgs(Gettinger & Seibert, 2002).

There is a correlation between positive behaviar r@ading time. The students who
have an increase in positive behavior during lessoa the students who show a decrease in
their reading time. This is important becausestinelents who were focused and participating in
class had increased fluency when reading. Fluenag important factor in reading achievement
because students who can read fluently can speneltmee on their comprehension (Griffith &
Rasinski, 2004).

Implicationsfor Future Research

Future research will need to involve a larger nundearticipants to ensure that the
results are a good representation of all studeflte research would also benefit from observing
students for a longer period of time. If the sutgagere chosen randomly from a group of
students who need corrective reading, the studiddmigeneralized. This study can be changed

in future research to incorporate a wide varietgtaflents - not just students who are

24



significantly below grade level. The study coulslainclude students who are close to being on
grade level, but still need to improve their decgdskills. Using a larger and diverse group of
students will make the study generalized to stuglenall schools not just the students at Roland
Park. The students used in the research wertudists who were from one ethnicity and
significantly below grade level; therefore, thedstiwannot be generalized. The students who
participated in the study were chosen becauseeaf plarticipation in fourth grade corrective
reading. It is important to continue this resedmcfind ways to increase student attention during
lessons and class time. When students are aldeus all their attention on learning and not
worrying about their classmates or feeling uncomatae, they will make great strides in their
academic learning.
Conclusion

Results showed that reading achievement is no¢leded to attention, and behavior
management strategies do not affect student aiteritowever, these results were specific to the
group tested and the research needs to be appliadavger more varied group to draw a better
conclusion.

The researcher noticed that students will ofterddfgrently when they know their
behavior is being recorded which causes the relsekata to be skewed. As a whole, it was
determined that the correlation between attentr@hraading achievement is crucial, even

though not significant in this research.
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